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] . INTRniJllCriDN 



of /ill onys>{i^\ T>\\ri:( iniif \\A \)in:unl IvlthiU^d aiicl cllrucU-d nur^iciry 
Hchonl , 1 ncUichuI aViM 

- a brief iH^vlcv/ oT roluvMnt, :^::f^u^'^i iii c-n rJ.y clii J.tlhnod 

Oflnrnt Ion, ?-mrii ni; pariMiL J rlp^it I nil nud coimnuni Ly cuiiLrnl. 

a rUuir t li fBtorv of Lliu progrciPi-j^ ini f'^Jtion and anrly 
dcvc'3upn nnt: 

analy^ilB of Llio second yuar npcvaLion.H^ 

- rt'scandi riudiiic-^ find coiicluniDrif^ 

It 1b QK\mvl('c] {hat ^inalyalB of tlia cli f f 1 c:u1 ticB and succesHes 
of thiH pro^^riiin wild conurlbutti to the devQlopTncnt of a modol for 
Ejlnillnr prof^r^un^; in ot:liar conii.iunltlnB * 



2. EARLY CHILPllOOiJ KDUCMTON 



In racGtil: yoarB ^ the ImporLonce of pTagcliool prograniB \hm bcoti 
well cfjtnbll^liKd * Tliti Gvlclerice luis hccoiiia liiart^asingly coinpcilUn^* 
tluit WQ hmo. grnatly unclorcs tlmotGd the young child's ability to 
leiani. The niiiiibur of private nursery scliools has girown to nieet thc! 
donmidtj of thoBc wiio cm afford higli rents. If tlie years before 
five or six are Im^ortnnt for the lntel].ectual and emotional growth 
of iill cliilclrQiij they arc critical for chii.dran froiTi culturally 
deprived mon^ who axa lil<Gly to cxperiance difficulties when thay 
enter the public ychool system* The major attempt to reach chlldreri 
o£ rGsldents %A\o caniiot afford the hlgli tuitions of private nursery 
Bcliools has been the Head Start Project, 

The prlnunry cnipluislj* has been on IntensG intellcictual Htltinrlatlon 
and greater cTiiotioiial security for the chlLd before he reaches public 
school age. 

Secondary coiislderat: ion has been given to the Inclusion of parents 
as observer^J or aoaistants Iti the preschool progranu Many educatora 
attribute the child's growth problems to parental inadequacies ^ and 
thus strongly recominnnd the Inclusion of parents In the educational 
proceR53* Accordins to Maccoby and ZellnQT (1970) ^ parent involvement 
has been a goaL of nuiny lleml Start centers* In some states, the 
parent: partlclpaticn preschool has become a popular prograTiu Generally j 
these sehools are private or dli^ected by the local public school 
district, The parents usiially observe or assist in the school once 
a vreek. In some instances, they attend meetings in which teaching 
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tC'c^lHiiquun nru v.K[)1 Mined , 

Thu cuirly vl\\)(u:1^\ on pnreiiL prir Lici pel L Ion (Mrir^hnllj 19G0* 
Robiiifjuii, ]96^; Schv^fir , ]905; Kluifrer, 1965; Bnblt:^, 1966; 
rjrlwirl Hj ]0f)(\) wv rj- [^tMinrnlly fnvnrril)1c'. 'rlicii" c:niiclufi ( our warn 
biiriud on parcaitjj' rui)arLS of accun LiuiUcd ^iccuriUy and 3alf--conf Idunce, 
find incre/uHtd fiwni-fMK'^^^H oT pnrt^'ulM' rolo in lAm aducntlDii of tliCiJr 
chlldron, A dutaiJ.od ruBaarch prujccL by Dr, Hnzal Lulor. (incliulad 
In thJn reporl) tin^,gviiLs cnilmncod intcllactual Bi-'Wtli f:ov culuurolly 
dopr.LVGd clilldrcn ^ittoridlng n parent par Ulcipation preL^cliaol. 

Ad o L 1 1 u t: p o tc ri L 1 a 1 v a 1 ii o of p a r u n L in v o Iv omen t is pointed out 
in a pnrticularly JnteraBtlng study by Dr* Susan Cray (1966), 
For tbrcc sinntnorSj sho and her anisncilates worked Intensively with 
soma poor child rc^n in Tcnnoamce. In addifclun to the gains made 
by the cxporinu'ntal children , slie noted an exciting side effect. 
One year after termination of tl^e program^ the control group of 
cbindrcnj who liad not had special at tent ion , caught up with the 
exper imcntal group v/hich had retained ita gains* This was not true 
of a second control group in a distant but similar community, 
FurthGriiiore J Intellectual gains were also marked in younger siblings 
of tlie exper linantal children* This unQxpectcd ^^dlf fusion effect*' 
was tlie Impetus for another study* In this study^ preschool 
children and their k fhlings whoFJe mothers observed In the school 
once a week arc being compared with children whose mothers had 
little contact V7lth the school. It is CKpected that the added 
dimension of parent involvement' will enhance the "diffusion effect*' 
so that the former g."oup will shov; even greater gains, 

ThuBj av/areness of the potential intellectual ability of the 
young cliild \m.B the prime motivating forco for the development of 
preschool progriiins. Emphasis on the significance of parental Influence 
on the child led to the establishment of aomc programs which Included 
the parent, And^ we are now becoming attuned to the impact that 
such programs may have on the community at large. 

As parentH have become more aware of the value of early child-- 
hood education J many have chosen to take an active role in nursery 
school planning. In some communities ^ pn. its have taken the 
initiative of forming cooperative preschoQls where they have the power 
to direct schDol policy. This development has not been possible 
in communltit^s lacking resources ^ such as money and the necessary 
skills* In economically deprived areas g nursery school programs 
have generally been inti*oduced by outside agencies and researchers | 
or have been initiated and controlled by the local school district. 
Parents are sunietimes includedj but they have little voice in the 
educational plulosophy and operations. 
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The proj^ram to ba .clcfK-r Jbecl In thlB report vma (iGf^Joncd to 
cdiicato thci youn£^ child, Lo iavnlvD parentBs andj hopcfunyj 
to have n poBiUJva Inriiiencc on t:he cominuaity. It: Is unique 
bGcnuHu It waM inl Ciatcd by mGinbarB of a ininorlty community who 
aino wanted to have a more active rolci In the uducnLlou of. theli: 
childrcm. Howuvar , they cauld not aCford aKpensivc nursary school 
tuitions. Through govermnenU grants, they havo been £iblc to put 
thnir plan Jnto practice. To succticidj tlic^ parents had to asfsUinc 
the inherent reBpDnsibilitics which acconipaiiy the power of self-- 
determinatiiovi . They accepted the difficult task of acquiring Uho 
Kkilln nuuoH^ ary to dircat tlialr niitscry school. AmoTiB other 
things s thoy had to learn to work cooperatively %^lth one anotlier^ 
to deal witli XincoQperatlve members^ to get support from the commu-' 
nlty^ to hira omployoeB , and to afiisist the teachers they hired. 



3* HISTORICAL REVIEW 



One of the early research prcg rains designed to dctGirniine the 
valus of parcrit participation was begun in Palo AltOj California 
in the fall of 1956 when Dr, Haael leler opened the Belle Hav^en 
Preschool for culturally die advantaged families, Tliis project was 
established for a tuo year parlod . The consequence of this program 
went beyond the benefits derived by the children enrollecU Perhaps 
of greater Import was the stimulus it provided for the imttlation 
of the Cominuiilty Cooperative Nursery School (CCNS) . At the end 
of the two year projec.t^ some oJE the mothers refused to accept the 
dissolution of the nursery school i They approached the Wental 
Research Institute (MRI) for help in wxtting a proposal for the 
establishment of a preschool Co be deveLoped and operated by the 
parents. The Office of Economic Opportunity saw merit ixi the investi- 
gation of a community initiated and directed preschool. Minority 
group parents Interested in having a greater say In school policy 
and orientation now were to have the opportunity to actively direct 
their program, 

The parents' dream was to have a school that served not only 
their children, but their childreTi's chtldran as ^^ell, Vlth 
financial resources temporarily secured^ the parents now had to learn 
all the skills necessary to fulfill their dream. They came to ^ rely 
heavily on the volunteer assistance of Counterparty a black'-whlte 
cominunlty supported action organization. 

The Community Cooperative Nursery School actually began opera- 
tions in March of 1969, It opened its doors to 30 chlldTen and their 
parents in an atniosphore of utter conCnsioTi, TH^ first year's 
success was a tribute to the mothers who sustained operations despite 
numerous hardships and difficulties, The school was moved three 
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times unt:i;i it f iruiXJy fouiul onilablG ciunTtorH In tliu Holy Trinity 

KplBaopRl Cluurch in Hcn]o Park, California. Prablcnm with tlia 

whito dire^ctor could not be resQlvcd, and, upm liar rtiBipnation , 

tlia motlictTM hirad a black diructor and two now tKadiGrs (oiig blnclc 

and one white). Ornnnl/icitioD/il by-lawB niid rcfuiJntlonB were dcvtilopCHi ^ 

as well an cinrollincmt forms ^ trip J:c5irma^ medical f onus ^ ate. 

Mother^)' niDCitlngs, gGnt^rnl bdsinGEis nieGtltii^Sj aiid board mQetlnpu 

were JiiH trtutcd, In ratrospact, Mrs. FrancCB Oliver * Prcsidant 

of the Board of DirGctors, has of ten stnted that ''We didii^t really 

know what wg v/cre doing!"; and yet they soniehoi^ managed to do it 

all quite veil. 

During the first year^ the niathcrs bagan tha process of acquiring 
the ncce^SBary organl ?.atlonal skills » but Bonicthinn more iniportant 
occurrod. It is one tiling to tall people that thoy now have the 
poweir to run their own p'rogram; It is anotlier things though ^ for 
people who have not had this power before to believe and accept this 
fact. By the end of the first yearj after iiiany large and small 
crises J the parents SGemed to accept the Idea that this wt^s indeed 
their nursery school. The awareness that they really had major 
responsibility for the program existed when the school reopened 
In the fall o£ 19 70. 

The Coinmunity Cooperative Niirserj' Saliool reopened its doors 
at the Trinity Episcopal Church in Menlo Park on Septciiibor 9, 1970, 
Despite the drawbaeks to this iDcatloUj the iiiothers chose to remain 
because of the iiiinimal rental fac nnd the cooperation of the minister 
in charge. 

Several improvements \^ere made* There are two separate classes, 
one for the three year olds and one for tlie four year olds. Last 
year the rooms were far apart from one another* This year the class-- 
rooms are adjacent. This new arrangement pexinits greater interaction 
between the two teachers ^ the parentrs and the children. Contributions 
from the mothers and members of the commuiilty have alleviated some 
of the other problems, Tv/o hot plates are now available to heat 
water or treats. Storage compartments designed especially for 
preschool age children have been donated| and each child has some 
space he can call his own. The church built a small private office 
for the CCNS5 where private and valuable information can be kept, 
arid the mothers tan have a room they can call their own. All other 
rooms are shared with church groups. 

TS'jo eKtremely critical periods were part of the growing pains 
of the second year. 

A. An estrernely disruptive problem becatne increasingly evident 
around May of 1970, The school was suffezlng from numerous internal 
problems, and having greater than eKpected difficulties In resolving 
even niinor coiifllcts* Finally, the mothers gathered in private 
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scBnioii to CKpiu'f]?] ihc'jr vIuv/in Tlicy cnina i:c3 Llic conclusion lluil 
nilnor probltmuj luid (*xii]ucU'd out: of nil propartlcni bocnuBc of poor 
clircction from their Hinpf. Tliu lack of ccjifirnunlcnliaii rQ^ultud in 
rumor^^ v/lilcli wcrti ^iltiuOy ch'ocI lug tlici cnapcrnii^vci principlCD^ on 
which the: CCNF) had hvc-w ruuncli^d. Thu iiiQLlic^rFi nnw Lha (llrcctur nnd 
ona of Lha tonrhnrjs o^^ the tstapj^npn to opun Inlorchaui^tj and coopera-- 
tlon, Tlic ruHull: war: the rirliiB f>f tha blnck dirGciior and tha 
black Uuidier :Jn JunOj 1970. In turn ^ the tcacliGr filed suit: 
against thu schoul. TUIl^ iicUJoii is fJtill pyLuMnB, 

NcivurtlieluE^H p it fippcarcd a« if thin uiif oiruunate incident 
tiarvcd to strun[;thun tlia CCNS'ri orgnuipfifitloii , and tiic niothorj^ 
united to solidify their prn^^rnm. The rcsolutlpn of this power 
FitruKgle over udiether the Kchooi was to be taf f '-controllGd or ptireiit^ 
dondnotcd reinforced tlie feci.lni; that this wm m parent'-run 
progrtim; naither blnck nor white eiuployoOH would rule against tlie 
parentB* will. In addition , it opened tieWj direct linos of communis- 
cation among the partieipnting mothers, Cogiit^^ant of the iinportnnco 
of good staff ^-parent relationfi, as weill as ItiBtructlonal skills 5 
the hiring board (an advisory proup to the Board of: Directors) 
nought a new teacher before Septenibers 1970, TUey ee^lected a wliite 
applicants vc^ho v/ns accepted by the }3aard of Directors. 

In thlfi context J it shonld be noted that tho motlicrs (v;ith 
Invited consultants from HRI, Counterparty and the Trinity Church) 
conducted tlie hiring interviev^s with imprc^Blv^ eKpcrtlBC. After , 
a genera] summary of the operation and orientation of their schools 
they asked each applieant general quest ions about her cdueational 
background, phi.1o5iophy of early childhood edueatlonp licensing, etc. 
Then the motherB presented typical schooL problems, and requested 
the applieant to explain in detail how she v;ould handle the situation* 
Tills seemingly simpla procedure tnost strlklnsly Illustrated tlie value 
of all the motliers' meetings ^ child psychology classes 5 and class-- 
room participation. Tlic mothers' Increased fiel£-conf Idence , language 
facility, and knowledge was clearly evident, 

B. Unf ortunatel>% the program did not go as smoothly as hoped 
because of an unf ortunately-'tlmed crisis which occurred a few months 
after the school rGopcnud. Just as the mothers were finally becoming 
a truly cohesive action-oriented group, one mother's personal 
einotional problerns nearly destroyGd the entire project. During a 
well-attended 3 constructive mothers' nieetlng^ tlils tnother became 
abusive and threatening. No physical encounter occurred , but the 
fear instilled by this V7oman resulted in the resignations of several 
parents, and eventually of the two teachera. The school was closed 
for several days for a cooling^ofC period ^ and \^\\Qn It reopened 
the white participants decided not to return despite the resignation 
of the offending Tnember, At' the requcGt of the memberships Mr. Kernp 
Miller, of Counterpart, attended the echool each day until the parents 
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hv ini!pfi/iMl llinU the CCNfi wnn Kniiurnlly vJnvKul with Buclt poollivo 
fecJ.iM|-u? tlinl: dnnpilc* pnLcuU inl r.Ujk , inonl of the moinbcr^) rntiirncHl 
to nuo I'hat it Huccc)«ulad* 

Onu of ihc tUiit licrfi , Mr:^ , Pnl KeiiiK'clyj rtniifdncd at; tho Hchool 
iinLil Iv/c.) lu-'M LuacliriMj uuu whiLu aiul uiu- hi auk, coujc! ba cunplaycr) 
In Fclirnnry^ 1971, Lntor in thin roport^ will dottal]. the mniiy 
way?) In v/h Idi lli h; coininunJ ty niitTitiry Bchool iiiHplrutI and oducatcu! 
iti\ in<'ml)ai-f]hjp; howovcM- ^ it Ib moBt npproprJntci to point cniL one 
example nt tItJn t.imu, Tlu' now binc'l- rfwirhnr wn^ pri^vlnii^ily n 
partlcipntlng DiotUer In the CCNS, Slie vms Dncouragcid hy her involvu-^ 
Tiient to raaumc hor education, and has now qunllficd Cor ii prDviBlanal 
credciiLJnl to tanch In a children ccutor. Che ±u one of iicvcrol 
inothurH v;ho rc-'OnterGd Bcbool to further their cducntlonii and now 
servos afi f\ Buccci^wfu]. model. 

The Community CooparntivG Nursery Schnul hnii fi current enrol3- 
nml of 30 chlldrun from 25 fntnilleu <80% black, 20% whitcO . IXirinn 
the mDJithB fraiti September throunh J^miiary (1970-^1971) ^ A2 cblldron 
have attcnde^d the school for Boma period of time. PamlHeB have 
departed for varying rGn^^onG, A few left during the crUDtional 
criBiBj but v\ml left becnuse of rGlocntion to another rommunlty, 
prolonged llIneHnj or inobillty to at tend TncctlnBS]* The niDthcrB 
have ohjectnd to per.^oual qucntinnnaire.^ as an Inva^^ion of privacy i 
thus there In no v;oy to accurately datermine the number of slblJn£;B 
yho nvlBht nlBo benerit from their parentB* involvemont in the program, 
We dp Vinow thcit the number of children per family rnnges from one 
tiu'DUf,h teiu 

Durina tbe flrnt year and until June, 3970 , the preschool met 
four mornitic^ onch week^ bov^ever, during the rcnmining months of 
the project seru^ionB from 9:00 a.m. to 12tOO are hold five mornlngfi 
0 week/ rhare in Interest in opeaiua afternoon claBMcS if funds 
cnn be obtniued, 

Generally, four mothers attended each day and aBRlBtcd In 
clnssrooni activitiepj prepared snnckR , and clnancd up. The new 
teachnrH hnvo Introdur-nd {greater flnKfbility into the dally prograiii, 
permitting Intensive interaction between the two claSBeSj the 
teachers j unci the parento. 

The school has continued to operate since the end of: the project 
year (eKtendod from hccembor 31, 1970 to March 31, 1971) i Private 
foundntlon funds have been secured for presDnt support. 
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Bolb Llu' prr:u'at t.i'ncli^'rn iMnJnt./ihi tliat: dnve 1 opuuMi t uf n 

vUw lilni.rlf ^i:; nil Jiidl v I rliin 1 villi f ^o^r-ii^t'fzl niul rc^npnrr rnr 

of iM!n<;*-ir, liin f ui rroLin d I iif , aiul tliu iiniinrl Ijp rnn luivu on liif^ 
unv i romuMiU I.H t i IciilL 1 1 v I I .? o n nri* ^u'^t^f^fl that; c'nf:li child 
111/iV CKiH^r I iMii'v fitic-f-(/n;; lu^rori^ ]w advanct-^n (;n thu nnxl: ran[^t^ \lt\iny, 
tiu^ pr Inr ^ pi*' Hovln^ }('-\y\iU\i\ ilinorv?^ thnra \h a ccmcDrtiMl 
t^fTorL t:u prnist' cacdi rliiUi lar whatever ahljily hv dt^iiuuBtraluH 
during ^ InhTacL with !i pcorH, the ndii3 tn nnd tcadiori; i 

Malach ' ivu bohavltirn arc not punfnliod, Whon no otliur Jmltvfdiial 
in mu. f^nrcd^ inapprapr I atu Ixiliavlgr ir; Ignored and fitttintion it\ 
rcracuu>CHl nu tiicmc poMiLlve jiiLorncitinn or activity. The overfill 
phnf)B^p^y vAli^Ui ho laiuunnr i zed nn ntrtMUkLun the IcarnJn^^ of concoptn 
which win rnnl^U- the vhiid io dual with hin warUU unJni^ poRJtlvu 
ruiurorukMiK lit in the Ic arnitn* prurr^uj to enhnncu the avmruii'i^Bn of 
iiid Lv i diin'l ^Jnrtli . 

Knch tuipCTt nf thu prof^Tfim dotajJod below uhuh thin pliJloMOphy 
an itB Idt'l luc . 

A . I.nnf^iKif^o Dcvcl opiuuiit i 

Hh^m in i^)v.cin\ effort nuido to encourage the childron to cKpr^nB 
verbally thufr icleaRi dtJHlro^^ and f rimtrationFi . To encourage 
verbal illation nnrl ind<4n'ndM!ic:t^ , the children Hre of ten plven tliu 
option nf rhoof'liif; bati^enn oUq of nevernl aettvltien. Tha dilJd 
in lylvm nn nctive pnrt in docidluo much ef bin dniiy routitic, and 
ha?: to rommun (cn tc hl^ d^alroB. Durlna snack titiiCj rather than give 
c/idi chnd bifi treat, the elrli.d muBt rcqueia hlH clioiee. In ndditlon 
to the necen^iary 1 anguaae fnclUty required^ the child n^^ln doterinfne 
his fatOj and nmfit coiuUdcr the denlrefi of the children yet UO be 
nerved, Lnnp.unf.f^ dcve.l opinon t Is thDraforc an Integr^il part of all 
iiatlvlLloJh nltbouali w npoclnl time in devoted to thin bUI 11 alonn, 

Cnneept Farm nt Ion: 

Th<^ Leacbiiic of concGpt format.! on Is an Integral part of all 
artlvltfe.^3 hilt Pporial attention ±B focused In thia area duritlg a 
period of picturr Idant If icntinii and inference i During this activity ^ 
the tDaelierfi sCreBS concoptB such bbi aennonal chnngcs, day and 
night, sl^.e eaui sipace, distance and nine conotnnclcB, The children 
nro theii cncouraAcd to mnke itp s^toricB about the pjctiifCB to express 
their crentiva impulBcn 'In fi:oe and construetlvc wnys* During 
'^picture ident lf icntion t ltno,'' tiuniherfi are taught and relcited to 
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riliJorlK /mil ppupli!, Fliuic^k tivw. in uriad ill a nltuDm fiiHliion, 
Tilt' c:Iindrt.'n crnii! I. tlic! iinniljt^i; of clijldrcin Jn al: to iu1nTici« ^ the niiinbur 
at C'li I l<lriui , tji' hvyif or \\lri h ^ who \ii\\n) irilJIc or j iiiccu Tlicy t^linw 
j^rtNit rMiiluiri l.qsni /iR tliuy count ihf r'ii;il?<^r of boyn vilili brav/n d^^dh j 
tjt Willi pink I il»huiu;, In ibi^* pJ^i/f iiJ HCniofipliuru , l\n\y 

I u count, \\ V u u p r; .1 1 i 1 L I n i L i : 111:1 , c 1 i 51 c r :Jjn 1 1 1 a t ci col o v& nm\ nil ap c f> , 

Intt^ffH^^' t^U'd n] \ llionc! acl [v :1 rl (ir if? the IcuirDing of 
Ic r l--ri i^lit; prti[U'c*^^-'3 uri, rrcn|'n:l Lion and nariii ii^j, cif IcitturHj and Boma 
t V c {})\ v\l 1 1. ( ) 11 a f V 0 J' d u 1 

C, Ft) 1 lew I n^; I):|.rc'cUJniiHi 

IL in lilniDnt Impuo nllj lu to detail the exact iiiumQiits \;litin a 
r;poc]fJc eUtll jn bc^Lng Dmijhafjj ^cd , but in addition to each ne'^^ 
caiicxipt-j tliQ diildi'Lui are laariiln[; to pay sttc^iition and foLlov/ slnipl.c 
d irecl iunn . rKritnplf^H glvoii l)^' tbe> I t^ncliarw JJ IuBtrate tlici tiiniiy 
fikJIlH taught: onn tltnOj "lake tha top cup and pasR the tmt 
to tlia rintit/' mid '*CuL out tbrcu cranio obj ccLs" arc two llluetrat: Ions 
A51 Lliu cbUdrtMi respond to the tcnchcrB ' rcquc^stii j tbay ate* ci] so 
ItMxmUxz -'top*" aR diffurantlated trom "inidcllc" or '^bcttoni," loft 
from right, colora ^ iiuniljDrSj shapCEjj etc* 

D, rhyHical Ac^tivlty: 

Ap^aJti, nuiny ahipc;ct.M of f,rnwth arci wldfinC dii the period allottt'd 
far large ninncXi' act ivity. ChJ Idrcti Icani hov; Id taalaiicc , and ho^^ 
the* bacly inciy ritiictlrMi i\n a tool to perform iiumy actn * Soma of the 
pnincn Inc3udc5 biiianc-C baarclnj □teppiiin oti atoiieej finding hidden 
cil > 1 0 c t n oil 1 1 \ V. J i 1 11 n I t y • 

TUr» child loafiiH nhout dl lectin iif^ -^^hoti t;ba teacber wondora, 
**Wlin will run t<) tbo right?'' nncl ''Who will run to the left yltli two 
hoiidn up?'' A nimpln f^aino fiuch ab ''Sinioii Sciya*' reinforces swarc^- 
nGHfi or ono*si ova body, tho numliGirti, the nctsi (e,£, boys vb* girls) ^ 
find the CO lorn* 

K, PDBjtivu So ]f -Concept i 

Positive Bcl f-iTiiaOje is nn xindcrlyinp goal of all activities j 
biit speclnl priiphaslB Ir^ pUincd In thlB arcci in gnTiieB Buch as tracing 
ench child body, and cmpbnHlpJnn the ppBltlvo Ininge produced * 

Kmotion^i Controls ^ 

EmptiaKU'fi l& placed on verbal OKprcssioa of aiigGr or Irustta' 
tlou, Cb-fJdrcn arc cnncur^pcd to tell another di lid or an adult 
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that lie does not ilke sDniGthing, rather thm tc hit ot bo silent 
or withdrav. Physlcfil punl«!unfent im prohibitucl in the echool* 
The adults inodel appropriQLc teUavlor, 

G* Getting Along ^Ith PeoplD v^ho are Different from Oneself i 

The teaclmrs niDdel coDpeTatlon betveen people of diffarcnt 
races with varying skllLs and eonipeteiice tbut tio words or stories 
could ever acconipHslu In addition ^ many of tlie children havG Be 
the transition of a participating mother to ^ full-tlno teacher, 
reBpGctcd by the other iUDthars and her teachlag colleague. By 
DKaniple, tliGy leani the value of educntlon and coopcr^itlon. 

lU Prograin Schedule i 

The actual projp:ajii . schcdxilG is usually m falLol^?s: 

8:3p-'9:30 ChlJclren and p:irents arrive*^ Cliildrcn ore free 
to enter either claB.^rooni or to play outside , 
If no ndult im outsldD, they miist ask m ndult 
to go with them I Sev^ar^il activities arc set up 
up in each room , 

The nmjority of parnnte must Ica^c with tho 
school bus for lack of ctlier traiisportatlon^ 
and nicetin^B arc too infrequGiit to dlacuos daily 
plana and probleniFi . Thiis, this is also the timo 
for dificuBBion tetwcten teachers 4ind partlclpatln[^ 
parLUits, 



9:30-10:00 Group nctlvlty. Arts and crnftB* 

10:00-10:30 Outride nctivitleB (weathpr periid tting) . 

10:30-11:00 Snack tiinei NuinberB, set thopry , wlotB^ shapeBj 
concepts* Assettive and BharliiB bohavlcr* 

ll:OO-lli30 ABC's, BOll^SJ story timc> plctiircs (llUietratlnR 
si^e , nuiiibarii s Tianies , conecpts)i body Itflage, 



12:00 Departure** 

*The school bus is too aniall to aecamodntc all the ehildron 
and paronta at one time* Tvs?o trips are nmde * Therofcirai nam 
children come earlier and oth«rn leave iRtcr* ThlB itieonvenieneD 
requlren nreat&r C legibility in the very early and late parts 
of each sesBinii', 
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5. OUTSIDK ACTlVrTIKS 



Wany of tlio iiu^aary Bchool activities take place outside 
©C the claBsrocm scbbJodb, IIiqbd Emctlons arc conoldercd m 
csBuntlnl part of the progtm^ nnd liave boen glvftn iTiGtcosliig 
emphaslj^ tim the progr^nm has davelopcdi 

A* Purcnt-^Teachor tlaetlngs! 

Last yaav parent attctidiince At weekly mcctlnga waa a GontlnuaL 
prol)lci^. Receipt attmptm to os^Qtcono thia difficulty Imve l)een 
succeBsrul BO far* It was dacmed more important than Tiolding 
frcciumt: meetiiic?^ to gaLlier as many parents poaslblo at ona 
time. Teachers and parents meet once a ttionth either in the 
aCtcrnc^on fallouHng tha^scliool stiSBion or during the evening, 
rarcnls are InvitGd to nttcml both meetlnga, but a« eKpDcted to be 
present at one or the otlieis Pot luck dinnerrj arm sowed at 
QVciiiiig mcetlnfis, At tendaiiCLe hm Increased to the point f^hero nearly 
100% dF the neiiibershlp piithars nt one of the two ineetino tlDioB, 
Far tlie firet tlm^ In the hlotory of the CCNS, somG fathers have 
ho^ua to take an active InLerGnt, Om fntli^r partlclpnteB during 
the dnyi hilt moBt are nttrnctod by the eKcellent food prepared by 
tlie fnothara. It is hoped that the intcroBt of thorie fathers will 
atlinulfatci othars to beconic movv. in\folvu.d. 

Durlns^ the nuH; Ltn^-n i the pnrente and teachers dlBcuBs the wnyi^ 
in vhlcli the iftothcra inlglit be^t nmiel the stuffi, mA thoy 
mlpht iniplcnicnt more cffoctlvci child-^rcarlne practiccis in thcrtr 
Bchoo] and hoineB* The tranafer of learning to the honia enx^lrDiimcnt 
hm been f^ncllitntad by a new approach Gmployod by the teachara. 
Clilldrcm arc oecnslonnUy it^^m^ eriall projcQta to complete at homo 
Olid return to echco]. ThiB 1^ done to motivate thi^ parents <lnGludlna 
thvt ffttlic^r^i) to take n irroateT IntercHt In thctr QMldren^B netivitcn, 

Thosiu mcDtlnpB nrc. eapoeinlly important heeausa thiiy petMnlt 
open eomiiRiuieAtloii botvecn te^idicra mu\ parGntii mmy front the Xmsy 
claBBraoni aclit^diilo. 

B, Adwilt Kducatloni 

DurlnR tha fall of 1970, the psychology ataf C > Drs , Smith and 
DavloB, conductod a clmn In child pnycholocy at the Holy Trinity 
Church, Flftc-eii CCNS parontB who enrolled rGceived credit for th^lr 
part Icilpat toil froiii Cnn.nda Junior CollegD, Social learning prlnelplea 
iv*ore tiiuj^ht w:llh uppeiai emphasilB on the impDrtanec^ of pDnltlva 
rQlnfoToqinunl: and inodcUut^ buliavlo^. Knthuslnsni for the class tna^ 
bo^t he ftnuncd by the mmy t(it\mB\H for ItH repntitlon iiext year, 
A.t thl^ timOi n few cif the? mothers am altendinn other cKton^Jon 
Dour«Of^ he]d nl tho Vctaimnfi Hospital In Menla Pwlu 
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C, Mothers* Activities: 



In addltioii to a.si^ifitlng tlie tcacliers during class sessions , 
mothers aro ^ictlve la typing notices , cleaning^ preparing ^.duca-- 
tiuniil TnatQrials j and attendling CDmiiiunlty mGetlngs and wxkshops. 
Each of the niDthors contributes money for snacks and prepares 
them on lier participation day. The fiiie plmntng aad thrift 
demonstrated by the mothers rcBcrved syfflcleiit funds to auataln 
opomtions wltlioiit ciddltional fumlinfi for tw addtttonal months 
after the fGcleral grant vas e3<tciided. 

D. Hoard Mactlii[;s: 

Maotlnga of the cKGCUtlvc officers and other rnambors of tlie 
Bunrd arc he^ld regularly once a mDnth and more of tea when necessary. 

E. Gcncrnl BuBlncs^ Meetings i 

Once ^ montl] tlie iiiothars convene without staff inemLara to 
dlBCUBB gunaral Bchool businesBj finances ^ rind any probiemB. It 
Is hoped that this provides an opportunity for the general memlsGr ship 
to get to Imov; one mother better and work coopexatlvely without 
outBidQ ariBlHtance. 

F. Fund lulling: 

The mothers ha^e partlcipatad in a utimTjer of aotlvltles in 
order to r^ilne fundfu At the amnual San Mateo County Fairs they 
set up n booth for the sale af Christmas toys, dccoratioas and 
cards which they had deBigned and mnmifactured * Several of the 
mothcrB attended luncheonB and tens to dcaerlbe their prograiti 
mid interest patent iol donors, Some of the mothers worlc with the 
Counlca^part volunteers when soliciting funds fron found at;iQna or 
busincBsaa* The mothers are Btlll quite >nervoufi about these presenta- 
tions ^ but it should be liotcd that tViG highlight of a Mill proernin 
about ttri iwrny research projects V7as the apcGch delivered by Mra* 
rrnnces Oliver^ President of the CmS. '*Llke most quiet womenj" 
she Bald I never thouL^ht that ^hitt I did could matter to anyone 
elBO, Bnt r have found that what I do 1b Itiiportaat. Never again 
will I doubt myHelf as a person,*' This enthuslaatn and aelf-confldeace 
v?aB Dvldent when the mothers wolconied a reporter from a local 
nowBpnpcr ¥ho publicised the CCNS Ja Its Issue of March 3, 1971, 
i^oo Appendix l-)i flnd again when they described their program to 
a rcaeardier from tho American Institutes for ^eseaifch (see AppeadlK 

Tliey are hopeful that this publicity v?ill asslat in Sund- 
rniolng opcratlnnfii - 



C* OiitBlde Trips! 

Ihc nursery scliool has made trips to a pumpkin fartn^ a 
Christinas tree, farru (v/here tlwy selectad trees for their class« 
rDomsJj the San Francisco ZoOj Saa Gregorlo Beach, a local fire 
atatiotij a aearby zoOj the local library 5 Foothill Park In Palo 
i^lto (for ail Easter egg hiant) j and on a sightseeing tralii rtde, 
Blstatit: trips are plamied ahout once a month j but short local 
nature walks are a \sfcekly occurreiice* 

II, Special Evetitsi 

Iho CWS serves niany fiinctioiis * One that should not be over-- 
looked is the increasing contact and comniuiilcatlon enge^idered by 
the parents' comnion internes t in their children. Although the majority 
of the jmrticipantB live In East Palo Alto or East Menlo Park, they 
often had little opportunity to get to kno'^^ one another* One 
gauge of the coniinunal spirit arising from their joint efforts 
is the number of parties and picnics that have teen organized. In 
good v?eather , faiulliea have sometiine^i planned weekend outings 
in a local park* More oftsn, social events center around birthday 
parties, showers or going^avay partlc^.s* The success of these 
events vas the stlinulus Cor the potluck parents' nieetings. 

3* Outside Visitors^ 

PublicJ-ty from MRI (see AppendlK III,)^ Coiinterpart j nex^spaper 
artlclQSj and by volunteers, staff and niothers has arouDed interest 
in the activities of the nursery school, The mothers have often 
I'^iwn tours and prograTii dGscrlptlons to visitors* School guests 
quickly sense the enthusiaBm of the mothers ^ who hope that their 
pro'grain will inspire others to make similar attempts In their 
comniuni ties. 

J, Guest Speakers I 

On occasion, proCessloiial meinl)ers of the coMiunity have spoken 
to the parents. A pediatrician from the East Palo Alto Nelphborhood 
Health Clinic presented an overvlet^ of the services available to 
residents and ans-tmred qiiGStions concerning healthy tirth control 
practices j and maternity care, To allay fears about a child 
who might be subject to conmilslons, a registered nurse was invited 
to diseiiBS the problem and its inanagement . In the near future, 
the Tiiothers plan to invite a public school administrator to discuss 
issues in cdiicaticm, in pmrticulBri the role parents may play in 
the imprpvcmant of tholr local schopl system. 
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K. bIRl Activities', 

MI staff have provided expertise in matters of child develop- 
ment and psychoiogys consiilted on organisational processes ^ publicized 
the projcctj and, generully, supported the niotheTs' efforts* Wtbin 
the friimework of non^int&r£ei:aiiee ^ KRI has been av^allable to guide 
and advlBG the mothers, It Is clearly understood that the Coniinunlty 
Cooperative Nursery SchoDl is a cominunity effort . 

6, PERMilKKNT LOCATION 



Efforts tov7ard ralsliig finids for a permanent location are 
continuing* A unique ^ highly aclaptable building designed by a 
volunteer architect especially for preschoolera lias been off the 
d ratting bocird for some tiniEj bwt construction has been temporarily 
delayed. A vital component' of future planning is the assurance of 
a stable source of income fox operating expenses, An advisory 
board coinpoaed of buslnCBsmerij prof esslonals , and comniunlty 
moinbers is now being formed. It Is hoped that this beard will 
fiinctlon to help the mothers raloo sufficient funds to tuild their 
"dream" schoolhoiise and obtain ^enrly funding, 

7 , RESEARCH FINDINGS AND COWCIUSIOWS FOR BELLE IIAVEN PEESCHOOL 



A, Belle llavcii Preschool Follov7-Up Testing: 

There are two oeparate research components included in this 
prDject, The niajor portioa. Is dwoted to follow-up testlTig of 
the graduates of the Belle Haven Preschool Compensatory Education 
ProgrfUn directed by Dr, lla^cl leler from the Fall of 1966 through 
the Spring of 1968* Theae students were retested during the summer 
of 1969, and again during the summer of 1970^ to assess the effective- 
ness of the program as the children continued th^ir education. 
The follox^?ing report submitted by Dr, Leler revlws the results 
of the second year of follow-up testing when the children had completed 
the first grade • 

B. Report of Dr* Hazel Leler i 

In the fall of 1966, the Belle Haven Proschcol Project opened 
under the sponsorahlp of the Mental Research Institute and with 
financing under the Cailfornla State Departtnent of Education 
compensatory education funds, rhe facus of th<?. Msenrch imR upon 
parent participation. This was one of the very Jew projects 
focusing upon the parent parCicipatlon aspect, Ti f ty children and - 
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their faiTiilics %mxa eiiTolled in the pxo^ram. Half of tliese families 
were assigned by ratidoTH stratifl cation to the Intensive Participation 
Groups vhich meant that the inothers were eKpected to participate 
in tli8 preschool progrfiin ^^aekly aad attead a \/eelcly parent education 
class. The children of these ciDtliers are referred to as C^, The 
other half of these fmillas were asslgmd to the Miiilmal ParticlpatiDn 
Group p which meant that the mothers were enpected to participate 
in the preschool prograrn moTithly and attend a morithly parent educa- 
tion class. There ^mu no control gK'oup of feniiltes in t^hich no 
parent participation was CKpectecU This would have teen desirable^ 
but the compensatory prograins In California tmre eKpected to have 
aoTtic parent participation, so that our research plan had to compare 
intensive %iith mlniTaal participation, The preschool program itself 
was an enrlcliment program wliich %mB ratlier eclectic. It followed 
regular nursery school progxains in soroe respects and free play 
activities were an integral part of the prograJii* Au emphasis was 
piaciad upon activities stlmiiLcitlxig langiiag© and cognitive development 
and enhancing gelf-concept , althcugh these activities for the most 
part were not fornially structured. They TOre integrated Into the 
program atmosphere of learning by doing, eKplorlngj soclal±f.lng* 
A heavy emphasis %-ms also placed upM tecliniques of behavior modlfi^ 
cation^ especially reinf orceirLcnt and eKtliictlOTi . Social rewards ^ 
not food or other material rawards , were iised. 

HlBtorical Review* The progr^iiti was conducted for 8 months 
during the school year 1965-6 7^ Diiring th& suinmer of 196 7 , the 
funds from the California State Department of Education were cut 
and research funds t^ere secured ircni the Head Start Eeaearch office 
of the Office of Economic Opportunity in l^ashlTigton ^ D,C, , The 
prograin \^aB then conducted for 8 mcrtths during the second school 
year 1967-68, The children ^erc 3 yciars of ago when the program 
openodi The same children^ for the most partj were coiitiniied in 
the program for two years until they rcaclied 5 years of age and were 
eKpected to enter kindergarten;* Because of the loss of some chtldreri 
during the first yefcir of the pirogr^ni, additional children were enrolled 
in the program duririg the second year* Followiip-testlng ^^aa done 
during the eumnier of 1969, one year after the end of the prograin 
after the children coinpleted Tclndergarten , Followup-testing was 
also done duriiig the suminGr of 1970 after the children completed 
first grade. lollowp studies are planned during each summer 
as^ long as the sample of children iivallable is adequate and as long 
as the results are valuable for research interpretation* The 
followup studies are crucial lecause any type of compensatory or 
enriched prcscliool prograni tnuat denioiistrate its ef f ectlveneas through 
the niaintonarice of Its gains over a period of years, 

Testa ^ Tlie principal tests have been the Staiiford-Blaet , 
Form I-i-W, and the Peahody Pic ture Vocabulary Test, Seven tests 
have been administGred to the preschool children in the t^o eKparimental 
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groups: Fall, 1966 pra-test| February, 1967 mid^test; Junej 
1968 post-test; Fall^ 1967 test; Summerj 1958 test; Summer, 1969 
test; atid Sunmcir, 1570 test. The Illinois Test of PsycholiTigalatlr 
Abilities was nsftd as a post-test at the end of the two year ptogra : 
In 1968 to compare the TOd experimental groups, AchlevGment tests 
ara also consld&rGd crucial. It is a conmon finding that gains 
made on the Stanfard-Binet disappear hy the Third Grade and experi- 
mental aiid eoatrol groups sho^^ no differences on this teat by that 
tinia. Hawevcr J David Welkart of Ypsilantlj Mlohlganj discovered 
that achieverneiit taats show larger gaps between the two groups with 
each succeeding year, Mecropolitan Readiness Test results were 
obtained froni the school district which w&re given in 1969 as the 
children completed Icindorgarten* Stanford Achievement Test results 

secured from the school district which were given in the 
spring of 1970 as the children v/ere coinpletliig first grade. 

Sibling rest. Siblings ^mre included In the testing because 
of the fDllo^^ing rationale i The program treatment of both eKperi^ 
mental groups of chlldreii in the preschool was the same except for 
the difference in parent participatipn, rhereforei most of their 
treatment was the same. This investigator believes that the value 
of the parent participation should be revealed not only by the ways 
In \vdilch the gains of these children are inalntained after the 
t\^c year program endSj thus showing the parents* ability to maintain 
them x^hen the diirlched prograni wm not in effect, but. that what 
the parents gained from the program would also be demonstrated in - 
the effects iipon siblings who did not eKperlence the enriched prograni 
Itself, Therefore^ one'-to-two siblings have been tested in most 
of the families. A^chleveinent test results have also been obtained 
foi' siblings from the school district* 

C, Data Analysis and Statistical Procedures r 

l^lle the program was In progress, the California State Departrnent 
of Educatloa advised the use of Chi Square to conipare test results. 
The original proposal had specified a series of matched t tests. 
Lee Croiiback has advised the nse of the sign test^ a non-parametric 
^ prccedurej because of the nature of the data. The t\^o eKperlmental 
groups were originally set up by random stratification based on 
Stanford--Blnet IQ results ^ se^c^ race^ soclo-^econprnlc status ^ educa- 
tion of mother s mi presence of father in the home. The two groups 
%^Qtm thcref pre originally equated on Stanf ord-Blnet results. As 
the prograni progressed ^ some subjects were lost and with these 
shifts, the Initial equality of the two groups underwent chOTges every 
time a subject wa^ lost. These shifts in cotnposltion of th© eKperl- 
nieiitril groups hove continued ho that eacTi time post-test results are 
reported^ results of the Drlglnal pTe«tcsts are reported for the 
saJiiplc remainluB. '^^it:h these shifts in subjects, the sign test is 
advised as the riiethod of analysis. 
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The followiTig V7as the. procedure follawocli pre- test scores 
for the subjects were divided into four iiitervals and then plotted 
against post-test scores. The median post-test of ea5h interval 
was plotted and a beBt--fit line made based upon these medians. The 
number of subjects scoring above this best-fit line was counted for 
the two eKperiniental groups and a two-way Chi Square analysis was 
used to compare the two groups* This analysis does not consider 
the magnitude of the post-test scores and magnitude of gains and 
is thus not a very powerful test of significance. The mean test 
results and gains are reported for the two experimental groups and 
the principle cOTninents and evaluation will be made on the basis of 
these, 

D. Interpretation of Stanf ord-Binet Test Results i 

Stanford'-Binet results are reported for the two SKpetimental 
groups of preschool children in Table I, Some comments and inter-- 
pretation will be made of these results. 

During the first four months of the program, the children 
made considerable gains , a mean of 15*42 IQ points for the entire 
group. The difference between the two groups^ 4*11, is considerable 
but not significant* At the end of eight months , additional 
gains were made^ totaling 18,18 for the entire group, This investi- 
gator knows of no other research program which has made gains of 
this magnitude * The (Intensive Participation Group) and the 

(Minimal Participation Group) made 20.12 and 16*?4 mean IQ 
point gains respectively j a differenee of 3.88 points. 

During the four months of the summer of 1967 when the program 
was not in session ^ the scores decreased, fairly equally for the 
two groups. The loss was about two-thlrdi of the gain made during 
the previous year* 

During the second year^ the children again made gains although 
not as great as in the preceding year, Tb^ % made slightly 
larger gains than the but the differeneas are insignificant. 
Apparently s the presence of the mother in the program made the 
greatest differences in the first few months ^ although interpretation 
must be guarded since differences ai*e not significant* The children 
enrolled during the second year only made spectacular gains similar 
to those made during the first year, However, the group of children 
enrolled for the second year only is small* 

During the 1968-69 school year^ the two groups were in kinder- 
garten and they wrire retested during the i^ummer of 1969, For the 
children enrollecl both years, the scores declined somewhat and the 
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tWD groups were practica3.1y equal 1ti staxiding and In decllTie. 
For the children in tlie prograrn for Che second year only 5 there 
were ahifts. The group decllried but still maintained a fltial 
mean above the group. For the tTO groups combined , tli& 
maintatined a very slight edge over Che group which is nieanlnglGSS 
For all intents and purposes * the Cto grcups are equal Ifi standing. 
For the two groups and for the groups coniblned^ there Is still an 
appreciable overall gain, with the research project children still 
testing considerably above the pre--te8t scores and nialntatnlng 
at least half of the gains made in the pYograJn* 

During the 1969-70 school year , the two groups were In the 
first gradaand they were retested during the sumineT of 1970, For 
the children enrolled both yearSs the scores declined a little, 
further. The mean overall gain was larger for the C^^ group than 
for the groups but not significantly so. For the chtldrea In 
the program for the second year onlyp the group declliied more than 
the group ^ (-6.20 as coaipared xjlth -.^0)^ but the mean overall 
gain of the q group was still larger. Differences i^are not signi- 
ficant , For the two groups combined p theire \^as still more decline 
for the C± group than for the C^^ group and the mean overall gain 
since the'.orlginal test was a littlt larger for the group. 
Differences hov^ever were not significant * 

Although the differences between the tw groups are not slgnl- - 
ficant with the limited type of analysis and significance test used, 
the results do show that the mothers' participation apparently 
made the most difference in the first four months and secondly in 
the first eight inonths. The prograin itself for both groups was so 
intensive that the' difference in mottier participation could not he 
observ^Gd subsequently or it had little effect in relation to the 
overall richness of the program. In addition^ it should be pointed 
out that even the Minimal Participation Group of mothers participated 
a sizeable number of hours, IntMslve pothers w^ere expected to 
participate and attend class weekly ^ the minimal mothers monthly 5 
but this was not always possible. The difference between the two 
groups was not great as it should have been, for example ^ during 
the first eight Tnonths^ the Intenslv© Group mothers participated 
an average of 74.65 hours and the Mi^iinal Group Tnothers particlpatod 
25*12 hours, Furtherniore ^ the teachers were Instructed to attempt 
to cover the same material in the classes with both groups, This 
resulted in a very Intensive class for the Minimal Group. Tiome 
visits for the two groups of fainllics ^are held the same as much 
as possible and the progrw for the children was the same^ These 
two factors also militated against qualitative program differences. 
This points up the Importanco of a control group with no patent 
participation for better comparison purposes. 
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Nevertheless, this investigatar bolieves that: the value of 
this prograin can be ascertained by loDki^g at the gains for the 
entire gronp* The mean gain for the eiTtire group froin 1966 to 
1970 has dumged from 87.31 to 94,24, m overall gain of almost 
7 IQ points 4 If these children had not been in a preschool program i 
their scores would probably have decreased overall rather than 
increased* Their gains are impressive In coinparlson %fith other programs. 
Apparently, parent participatlan Is of value, whether intensive or 
minimal* k further important aspect of this progrfim Is that the 
parents themselves realized the values of tbe program to the extent 
that they deternilned to continue the prograni thernselves after the 
initial research program ended, thus reflecting their increased 
motivation and stimulation » The mothers i^lio participated in the 
Intensive Group were those primarily reBpousthle for continuing 
the program. 
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Table I 
STANFORD-DINET TEST RESULTS 



A, Gains at Mid-Ternis February, 1967 
Number (n) 

Mean pre-tcat, Fallj (1966 
Mean mid-teat, Feb., 1967 
Mean Gain (in 4 months) 



^i 
21 

85.62 
103.14 



Q 

in 
22 

88.00 
101.41 



+17.52 +13.41 



Ungrouped 
43 

86.84 
102.26 
+15.42 



B. Gains at Year End , Juno, 1967 



C, C Ungrouped 



Number (n) 17 17 34 

Mean pre-tcst, Fall, 1966 86.24 88.47 87.35 

Mean post-test, June, 1967 106.35 104.71 105.53 

Mean Gain (in 8 months) +20.12 +16.24 +18.18 



C. Loss During 4 Months Sumniei* Vacation, 1957 





^1 


C 

in 


Ungro 


n 


18 


18 


36 


Meaiij June 5 1967 ^ test 


104.83 


103.50 


104,17 


Mean^ Fall^ 1967, test 


94.50 


92.61 


93.56 


Mean Lqsb 


-10.33 


-10.89 


-10.61 


Mean previous year gain 


+17.28 


+16.06 


+16.67 


Overall Gain 


+ 6,95 


+ 5.17 


+ 6.06 



D. Gain During Second "year, 1967-58 

C, C 

i TO 

(Children Enrolled Both Years) 

n 19 • 18 

Wean, Fall, 1967, test 94.47 92.61 

Mean, Juic, 1968, test 101,58 103.44 

Mean Gain +7,11 +10.83 

Mean Overall Gain (in 2 yeara) +13.16 +16. OO 



Ungrouped 
37 

93.57 
102.49 
+ 8.92 
+14.54 



(Children Enrolled 2nd Year Only) 

n 6 6 12 

Mean, Fall, 1967, test 84.00 85.33 84.67 

Mean, June, 1968, test 104.67 91.83 98.25 

Mean Gain +20.67 +6.50 +13.58 



(2 Groups CombinEd) 
n 

Mean, Fall, 1967, test 
Mean, June, 1968, test 
Mean Gain 



25 

91.96 
102.32 
+10.36 



24 

90.79 
100.54 

+ 9.75 



49 

91.47 

101.45 
+10,06 
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Tabic I (Continued) 



Gain, or Loss During Third Year Whllo Children In Kindergarten 

C. C Ungrou 

1 Hi 

(Children Enrolled Both Years) 

n ' 18 17 35 

Mean, June, 1968, test 101.50 104.35 102.89 

Mean, Suinnier, 1969, test 96.83 99.41 98,09 

Mean Loss - 4.67 -4.94 - 4,80 

Mean Overall Cain + 8,44 +10.88 + 9.63 



(Children in Second Year Only) 

n 5 5 10 

Mean, June, 1968, test 104.20 91.80 98.00 

Mean, Sunmar, 1969, test 97.60 92.60 95.10 

Mean Loss or Gain - 6.60 + .80 -2.90 

Mean Overall Gain +16.60 +7.00 +11.80 

(2 Groups Combined) 

n 23 22 45 

Mean, Jtme, 1968, test 102.09 101.50 101.80 

Mean, Smiinier , 1969, test 97.00 97.86 97.42 

Mean Loss , - 5.09 - 3.64 - 4.38 

Mean Original Sccire ' 86.78 87.86 87.31 

Mean Overtill Gain . +10.22 +10.00 +10.11 



Gain or Losr, During Fourth Year While Children in First Grade 







C 

m 


Ungrou; 


(Chiiclmi Enrolled Both Years) 








n 


18 


17 


35 


Mean 5 Suiniiiar, 1969, test 


96.83 


99.41 


98.09 


Mean, SuiiuTiers 1970 1 test 


92.94 


97.06 


94.94 


Mean Loss 


-3.89 


"2.35 


-3.14 


M^an Overall Gain 


+4.56 


+8.53 


+6.49 



(Children in Second 
n 

Mean, Sutiniier , 1969, 
Mean, SumiiiQr, 1970, 
Mean Loss 
Mean Overall Gain 

(2 Groups Combined) 
n 

Mean , SumniEr , 1969 , 
Mean , Suiniiicr , 19 70 , 
Mean Loss 

Mcnn OrJ.pinnl Score 
Mo.in Overall Gain 



Year Only) 

5 

test ' 97.60 
test 91.40 
-6.20 
+10.40 



23 

test 97.00 
teat 92.61 
-4^39 
86,78 
+5.83 



5 10 

92.60 95.10 

92.20 91.80 

- .40 -3.30 

+6.60 +8.50 



22 45 

97.86 97.42 

95. 9S 94.24 

-1.91 -3.18 

87.86 87,31 

+8.09 +6.93 
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E. Interpretation cif rcaboUy PicLuro Vocabulary Test Results: 

The results of the first Paabody PicLurG Vocnbulary Tests 
are confused Bomew^!i£it becau^»c putt of the pre-tests were given 
in June 8 1060 and pwt were ndnilnlstared in tho fall, Some chances 
in the raonthB baforc* the prpgreW opc*ned wore possible, In facts 
these scores probably woiild drop somewhat. However , the two 
groups can be coitipnrBd because 7 iubjccts in each group had the 
pte-tests odminlstoTud in the fall. Results are shown In Table II, 

Mid-tG8t results in February, 1967 show a gain of 5,50 points 
for the Ci group snd a loss of 4,73 for the group, an interesting 
rer^ilt, Thu^^ the rj;oup went from 75.20 to 80,70 while the C^^^ 
group wfiB almost the rDvcrsOs froin 80.18 to 75.ftS* By the post-- 
teat in June I 1967, the C^^^ S^oup had recovered most of this losB 
and the two proups tnaAm similar overall gains in tha flrat 8 monthBi 
During the summer ^ the group continued to gain but the group 
declined VDry aUgbtJ^i so that by the fall of 1967 there was a 
difference of 3*99 in B^^»in, Sinca the group waa Initially lo\^ari 
the two groups stDod About the snmep 

Durino the Bm^m\ year of the proEram, additlunal gaine were 
triade. The E^oup mnde sonicwhflC greater gains. For the chlldircn 
enrolled only the B^contl year , the group made the largeet galnB, 
a very different roi^ult from that on the Stanford-Dinet tests In 
which the group gnlnB were much liirger* However ^ the eccond yonr 
group Lb email* 

Durino the third yuiir wbilo the children wore in kindcrgnrton, 
the chjldrcm enrolled bpth years made slight declines. Tho second 
year children ahowud RnLnMi DSpeclally in the gi^oupi For the 
two groupa c^ombincd ^ the stmnding In 1969 ms about the aatno for 
the two group^i and the difforeneo In gain was only 2.33 in favor 
of the group* 

During the fourth year while the children wore in the flriiC grado j 
tho chilrtre^n In tho group made a dacline wheroaa the group 
mado a slight galiii For the two groups Qomblnedi the overall gain 
from 1966 to 3970 la aoinewhnt larger for the C^^ group than for tho 
Cl group i No dlffcronccs nrn Bignif leant, 

ThcBc result.^ ara Blmllar to those for the Stanford-JUnet in 
Bomo v^ayB^ but differ in othars* CalnB are more gradual find bo 
are ioaaoa after the end of tho program, 
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rablc II 

PI5AB0DV PIQTUIIK V0CAWLAR7 TEST RESULTS 
A. Gains at Hid -Test ^ February^ 1967 



n 

Mean Pre'-testp^ SummeT^ 1966 
Mean Mid-'tGSti F&bru^ry ^ 19&7 
Moan Gain or hou^ <after A ntontlis 
program) 

B. Gains at 8 Montti^ PQSt-TeBt^ Juiie, L967 



n 

Mean Pro-UaaC^ Sumietp 1966 
Mean Post-ta^t:, Juti&j 1957 



n 

Mean, Jum^ 19&7^ teat 
Mean, Fall| 1967^ tmt 
Mean Gain or iosa ^ 
Overall Oaln or Loss 



(Clilidrcn Enrolled Both ^eao) 
n 

Mean I Fnll, 1967, tc^et 
Mean, June> W$8^ test 
Moan Gain 

MGan Overall Galii (in 2 yaavii) 

(Children Entollad 2nd Yciar Only) 
n 

Mann, Fall, 1967 1 test 
Mean^ Juno, 1968 » test 
Mean Gain 

(2 Gronpa Cwblncti) 
n 

Maan, Fallj 19S7 , tmt 
Hpm% June^ lOGB, tmnt 
Moan Gnln 



c. 


C 




111 










80,70 


75.45 


45.50 


-4.73 


1967 






C 


1 


m 


i i 




76, 








+6.35 


4A,47 


an, 1967 






C 




m 


19 


18 


84.16 


86.94 


87.26 


86.67 


+3.11 


- .28 


+10.32 


+6.33 















19 


17 




87,26 


88.29 




95.16 


93.94 




+7,89 


+5.65 




+18,21 


+12. 88 




6 


6 




71,83 


73.50 




86.17 


91.50 




+14.33 


+18.00 




25 


23" 




S3.5« 


84. A3 




93.00 


93.30 






•(-8.87 
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Tnhiu it (Ccmtlmtatl) 



Gain or houH Dur ing Tli I rd Yuar WIillu Chiidrcui ;Lii Kiiidnrgarl t'n 

i m 

(Chlldruii EiiroJlud V^oLh Yuarn) 

n IB 17 

Mviin, Juno, 1968, tanl; 93,72 93. 9^ 

Maim, Suniinar, 1969, lufit 90,56 92.88 

Mcmn LPUH -3.17 -X,06 

Mean Overall Gain ^143.61 +11,82 

(Second Yuar Clilldrcn) 

n 5 5 

Mean, Juno, 1968, test 86,20 93.40 

Mean, Sumrnar, 1959 , teet 93.80 93.60 

Mean Gain +7.60 + ,20 

Mean Overall Galii +23,60 +19,00 

(2 Groiipo CombJned) 



n 



23 22 



Mean, June, 1968, test 92*09 93.82 

Mean, Summer, 1969, test 91.26 93,05 

Mean Loss #83 ^ .77 

Mean Overall Gain +15,78 +13,45 



Gain or Lobs During Third Year While Children in FirHt Grade 
(Children Enrolled Both Years) 



C, C 



n 



18 17 



Mean, Summer, 1969, tOBt 90.56 92.88 

Mean, Summer * 1970, tent 87.28 95,53 

Mean LoBB or Gain -3,28 +2.65 

Mean Overall Gain +10.33 +14,47 



(Second Year Children) 
n 



5 5 



Mean, Summer, 1969, teat 93,80 93,60 

Mean, Summer, 1970, test 82,40 89,60 

Mean Loss -11.40 -4.00 

Mean Overall Gain -12,20 +15.00 

(2 Groups Combined) 

n 23 22 

Mean, Summer, 1969 , test ^ 91,26 93.05 

Mean, Summer, 1970, test 86,22 94.18 

Mean Loss or Gain -5.04 +1,14 

Mean Original Test 75.48 79,59 

Mean Overall Gain +10,74 +14.59 



27 

o 

ERIC 



Ft Intnrprc;l /) i f on uf Ml rojiol ll/ui IkuftlhicMfi TuhI Uc*^ili1^nl 

Ten I: rtMiii 1 1 nrv. r;liov/ii J ii Tnbl c T J J . 1 hu/io lokit rrfaillii 

Lhu lUMLn Jn tln^ vl nhh.vuuiwi, , The C . jji uup ncored Lil:li;hLly hJfOit^r 
limn ihii ()| [;rfjup nlt:lia\i^^l) the dJ ff urcucc^ ;hi :fiu;:i|;n:M Jcnnt, Halli 
Rroupii Bcorvd hlf^lujr thnn n fio-cnl led conlirol gJ^CHip miuki up of cliildr 
cnrullnd Jii Lhu pru^chut)] proi^riwn durJni; Lhu firra yciir but whu 
alLuiuIud tuily tvnm 2 tu 56 progrnni dnyn* 

Thufiu icnu 1 1 ^3 t'hm^ LhaL tha clii ldreri :in the tv;o cKpurlincntnl 
f^rcuipfi cjCToru abnut Lhu nnmo in thu ktndur^firtcn on thi^ tuBt, 
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Tabic III 
METilOi^OLITAN KEADTNEf;?; TESTS 

rcrforinocl Near I'lid (if Kinflnri^'.nrtcMi Yurir 

Mann Mnnii 
n Hen vo TjP I t or 



C 21 50,10 G 

HI 

Ccmtrnl Croup- 6 42.50 Dl 



5^fThlB ''control** group v;ns composed of 6 chllclren who attencled the 
praschool progrnm from 2-54 days durinB the first year^ then 
droppGcl from the prcnclinol progrnm becnu^iG of mother 'b working hours 
or othor rcjaf^onn for inability of mothar to participate. 



This; Metropolltnn R(:^£u1inQ0s Test is coiiiposeci of 6 tests i Word Mearij 
histcningp MatdiiiiBp Alphabet, NumberB, end Copying, It was aclmlnistercd 
to the diildron uGar the end of the kindcrgartDn ycnr by the Ravunswood 
School District, 
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G. Cooperativu Prliiiary Handing TcnU I 



In Mnyj lyyO, nrt thu axpGrlmnntJnl cliiidren \mrc\ complcttlny the 
firBl: (*rad(*j the Bchool 'dlBtrlcl^ ndii\in:I w Lurad l:lin Cc)Dpo7:nLlvo 
Prlinnry Rnnfli nf^ Tp:;L. Tim rcnuli!! nrv an foil awn: 



C. C 

1 m 

n 17 20 

Mean rav; scoru 2^.00 20.95 



Tharu iti a dif fcnreuce oC 3.05 between the two groups In favov 
of the children whoso moUlio.rs participated InLensively but the 
difference Is not significant. It ±b in tores ting to note tlmt 
although the group in 1970 is slightly higher on the Stfinford- 
Binet test (this group started higher in 1966) ^ tho group is 
slightly higher in the reading tGst^ Neither differencG is signi- 
ficfuit, hov/cvor. 

Information was obtained from the school district regarding 
mean rav; scores for the 3 schools rccGiving Title I funds and for 
tlie 5 schools not receiving Title I funds* These results are 
given belovj for comparison v;ith our two eKperlmentol groups* 

Title 1 Non-'Title I 

Schools Dchools 

n 398 337 

Mean raw score 25,66 30.31 

The children served in the experimental program v/ere probably 
lower in socio-economic status than the majority of children served 
by the Title I schools ^ as well as the children served by the non- 
Title 1 schools J since the preschool served most of the children 
in welfare families falling v/ithin its entrance age range. Some 
of the non-Title I schools are in neighborhoods having a much iilgher 
socio-economic level. 



H. Interpretation of Stanf ord-^Blnet Test Results for Siblings: 
Test results are shown in Table IV, 

The original plan proposed that from 1 to 2 siblings be tested 
In each family at the beginning of the program and periodically 
during and after the program. This is to determine saturation 
effects upon siblings which may be due to the mothers' participation. 
Since the siblings themselves were not enrolled in the program^ 
any changes mioht be attributed to the efforts of the mnthers In 
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the liomeBj although somd might he? due to tlic effect/j of the pre- 
school child ' n cnrollTncuit . 

The testing of siblings was handicapped by the fact that testers 
could not be BOcured in the fall of 1966 in enough numbers to test 
both the preschool children and their siblings before the program 
opened. The rate of payment allowed by the California State Depart^- 
ment of Education was too low to meet local competitive rates* 
Later in 1968 v/hen the rate of paynient was increased ^ testers were 
secured more easily and testing was increased. The testing Cor 
1966--G7 was carried out over the school year and thus does not show 
Increases which may be possible during the first few months of the 
program. Since the preschool children showed dramatic increases 
in the first ^few months , the siblings may also have shown some 
gains during these months* This may account for the fact that the 
0± siblings tested higher on the average at the beginning than the 
Cm group. 

The first testing then took place over the first year of the 
program and the second testing took place in the summer of 1968 when 
the program was ended. During this period of 1--2 years, the 
group. gained 7*68 points and the group gained 3.68 points* The 
siblings were re tec ted during the summer of 1969 and also during the 
summer of 1970* These results show that during the year the preschool 
program was not in session ^ both groups declined* By 1970 | the mean 
scores are near those at the beginning* One might conclude from 
Information from other experimental programs that had it not been 
for the program 5 these scores might have been considerably lower. 
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Tnblc IV 

STANhX)]U)-]^INI-T Tl-ST RKSULTS FOR SIBLTNGS 

c. c 

1 in 

Siblings Siblings 

Changes During Program, 1966°68 

n 25 19 

Mean 1966-67 test 94.60 87*32 

Mean 1968 teat 102,28 91,00 

Mean Gain (in 1 1/2 to 2 ymt&y +7.68 +3,68 

ChangGs During Third Year, 1968-^69 

n 44 40 

Mean 1968 t^est 100,00 92,88 

Me.m 1969 test 96,00 91.23 

Mean Loss - 4,00 -1.65 

Changcis During Fourth Year, 1969-70 

n 43 39 

Mean 1969 test 96,53 90,64 

Mean 1970 test 93,30 88.10 

Mean Loss ^3,23 -=2.54 

Overall Chnni^e far Those Chlldran Tested BetWeen 1966 and 1970 

^ ..II * . 23 19 

'Mean 1966-67 test 93,43 87,32 

Mean 1970 test 92,83 ^ 87.42 

Mean Change ,61 + ,11 



^"i'he 1966^67 test was administered during the course of the school year 
after the pre^school prograra had begun , thus the groups of siblings 
may have already made some gains. This is a reasonable assumption since 
the preschool children themselves made the most startling gains within 
the first 4 months. 
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I, Stifinford Aclilev^iiiunt Test Resultn for Siblings* 

The Bchool district UBually udmlnis ters the Stanford Achievenunit 
Test Gvary year* In 1965 and 1966 most of theses tests were adniinlB terGd 
in the fall of the year but beginning in 1967 mosL o£ them ware gi\^en 
in May each y^ar, BecausG the school district officials indicated 
ho the prGSchooi staff that these results would be available to the 
prcBchool prDject, no plans were made to include these tests in 
the testing progi^am carried out by the preschool research staff. 
Reasons for thie were financial limitations and test practice effects 
which would ocaar if both the school district and the prcschoo], program 
administered these achievement tests, l^en the results were secured 
from the school district in 1967 for 1966 , it was discovered that 
test result© weirc available for only 14 siblings. This is unfortunate 
since pre^test rci suits were necessary to determiiie relative gains for 
the two groups, In 1968, 1969 j and 1970 test results are availcible 
for most of the siblings but since 1966 pre-tests are not available 
for comparisc7nj the value of these is largely lost. Gains made by 
siblings might bcs expected in the e airly mpnths of the program or in 
the first yenrj especially since this was the time in which the children 
participating In the program made their largest gains. A comparison • 
was made of the achievement test results for May, 1970 , to determine 
the relative staiiding of the two groups- Because the siblings are 
at different grade levels the raw scores could not be used for compari- 
son of the two groups. The grade equivalent scores were used and 
the mean deviation from grade level v/as computed for each group. The 



results aro a.^ follows^ 

C. C 

1 m 

Siblings Siblings 

n 24 23 

Mean deviation from grade level -,004 - -*052 



Thus 5 the two groups of siblings both stand roughly at grade 
level and there is not a significant difference between thcmi 

8. RRSEAI^CH FINDINGS AND CONCLUSIONS FOR COM>IUN]/;^Y COOPERATIVE NURSERY 
SCHOOL 



The origiTial research plan was to make comparisons between changes 
in parents and children in the parent-initiated, directed and assisted 
CONS and a children's center in the same comTnunity, initiated and 
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directeid by the ]ocal school district for chlldron of working 
mothtirs. The director of the children -s canter would not cooperate* 
In additiou, it was clear that the families in the center were 
different from those in the CCN3. The membars of the CCNS, although 
predorilnantly black, \jox*^ not exclusively so; family composition, 
soci o-^f^conomic factors and educational backgrounds varied consider^ 
ably. No coinpariBon nursery school could be found in this community, 

A different attempt was made to obtain comparison data* It 
was hoped that each participating mother would locate another 
parent with a child of preschool age for comparison* Previous 
GKperience had male it clear that no research could be initiated 
until all mothers were Unformed of its general purpose and assured 
that no harm vjould result. Every attempt was made to obtain respects- 
able evaluation tlata within the confines of parental acceptance and 
coop rat ion * ThuSj the formal research plans could not be enacted 
during the early weolcs of the school year while the mothers organized. 
It took several weeks before enrollment was completed* As soon as 
possible, a mothers' meeting vras called to discuss research plans. 
The parents were eKtremely cooperatives and the teachers agreed to 
infortn the research staff immediately if any problems ar^'se, so 
questions and confusion could be cleared without delay* 

The CCMS mothers had difficulty convincing others to partici- 
pate. Nonetheless s research was begun ^^^Ith the hope that comparison 
families would be located. There was speculation that difficulty 
in obtaining non-participating families V7as due to fear on the part 
of the CCNS mothers , vAxo themselves had no experience with experimental 
workj and who might therefore be hesitant to ask others to partici-- 
pate. Although involvement in and observation of research af forts 
appeared to allay the CCNS .mothers ' fears, few -other families were 
cooperative. Some families did agree to participate if the researchers 
would come to their homes, but funds were not available to pay 
researchers to make home visits, AlsOj the CCNS mothers and children 
wer^ tested in the school setting and it was felt that comparisons 
would be most valid if testing were performed in similar settings* 

A* Research ProGedures : 

Classroom observations. Rating scales were used that had been 
devised by Dr. HaKel Leler and Br, Stanley Clemes, The teachers 
rated each child each v;eek on the child's behavior in school from the 
child's entrance Into the program until the end of December* At the 
end of this time, a paid research assistant was supplied with these 
reports and instructed to rate each child on the amount of change* The 
areas covered were intellectual development ^ language skills j 
creativity, social behavior and emotional behavior* (See Appendix IV 
for samples of teacher rating scales and scale for behavior change 
during the course of preschool attendance,) 
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Inventory of Attitudca on Family and Childran. Mothers 
completed this form at home and tlion returned it to the teachers 
(see Appendix TV) , 

Structured Farent^Clilld TaBk* The purpofie of this tar-ik was 
to sea how mothers worked with or taught their children* We were 
Interested in the mother's performance ^ the child *s performance 
and their interaction* The child was rated on the following 
dimensions J attention, reaction during task, eniotional Independence, 
problem^Siolving behavior and Independenee of iiiother's support. 
The mother v/as rated on delivery of Instructions, amount of interactioni 
attitude toward her child , praise | criticisms degree of independence 
permitted her child, encouragement, flrmneBS, physical warmth 
and punishment* 

The task v/as explained to the mother* A Lotto Learning game 
purchased from Creative Playthings was used* It is a matching game 
where cards with a given formi or color, or shapes or all three 
are to be placed on a board containing the identical items* 
For the three year olds 5 a version of the game was used where only 
form is relevant. All three dimensions had to be matched for the 
four year olds* 

It was the mother's job to explain the rules of the game to 
her child. No guidelines were given as to whether the mother might 
help or teach her child* Thus, the mother might ignore her child 
while he performed the task or she might rigidly structure the 
task, or Interact with him in any style she chose* 

The sessions were tepe recorded to determine the frequency 
and duration of mother and child interaction* The experlruenter 
remained in the room to do the other ratings. 

Mother Interviews. Mothers were asked about their attitudes 
toward nursery school at the completion of the parent^child task. 
All participants had positive feelings* 

B, Successes i 

It was evident soon after testing was begun that a comparison ' ' 
group would probably not be obtained. Nevertheless, some testing 
was carried on for the following reasons! 

- During the first year, research attempts had failed because 
of suspicions of the mothers and Inadequate preparatidh* 
Every effort was made to avoid this difficulty during the 
second year. This endeavor was successful. The mothers 
cooperated to the bast of their ability despite Gritical 
organizational problems. It was also felt that eKposure 
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to rG»Boarnh vms beneficial. Tha inothorsi IcarnGd that 
ntiltlmr thoy nor tliQir children would be harmed in nny 
way and gained Bulf "conniduuea from their eKparicnce in 
the child-parent tiask whcrui they ware obsGrved in action* 

- Greater cooperation between tlie mothers and MR! was possible 
because the mothers gave approval to all resGarch componentB 
Once again, the mothers knew that they had the povjer to 
question j compronnne and if they chose, to refuse. Initially 
financial support for their school was the payiuent for their 
support for the research^ but in time many mothers gained a 
genuine interest in the results # They wanted to know if they 
and their children were iearning in school and they wanted 
other people to knovj v/hat a fine job they had donCp 

- The research attempts may also be viewed as a pilot study 
to explore techniques and instruments for research next 
fall. 

C* Data Analysis I 

The data was viewed as inadequate for eV£iltiatlon of the project 
and 5 thereforej was not analy^.ed. For clarifications the specific 
problems are listed belox'/i 

- No comparison group could be obtained* 

- Internal school problems delayed and interrupted pre- and 
post^-testing within the CCNS, 

- Testing conditions were poor, 

- Materials completed at home were often not returned for many 
weeks , 

- Memberahip turnover was high because of internal school 
difficulties and relocation of families. 

D, Factors Contributing to the Success of tha Program: 

The mothers. The success of the nursery school is- a tribute 
to the dedication and hard work of the mothers. In viev7 of their 
lack of experience and the many crises that had to be overcome j 
the continuing progress toward a smoothly functioning community 
operation serves as an inspiring model for all of Bociety, The 
founding mothers w^ere all black and they have proven their ability 
to run their own organization j open to all inembers of every race 
and nationality. At present, the membership is predominantly black. 



with sevcrnl V7hlf:e mGrnbcu^Ss four of whom are Iranian, At various 
tlm€:2S, the incmberfihip hao Included a ilcKican-Aiiierican family and 
an OricnLal family* 

The course of the scIiooI'b gro"^^th has not always beeri smooth 
but the persistence of a core group of three or four mothers has 
kept the program aliv© avid iiiaturliig. Frances Oliver, the prime 
mover for the establishTnciit of this projects has sustained her dream 
of a permanGiit conununity Bchool and motlvatted others to work with 
her toward this goal. Each obstacle has proven to be an Invaluable 
learning experience and In ofte^n unpredictable fashion contributed 
to the grovrth and stability of the ^school* 

Parent participation ^ a problein reported during the first 
year J continued to exist until the past few Trionths. The new teachers 
have had di^amatic Impact ovi the responsiveness of the membership. 
Attendance at meetings often approaches 100%, Mothers show up on 
their appointed participation day and* equally Important ^ on tlirie. 
They provide snacks * and are encouraging their husbands to take a 
more active role. This latter is just beginnings but it Is hoped 
that fathers' participation will continue to Increase as the mothers 
demonstrate their continuing enthusiasm- - 

The excellent selection of teachers la but another indication 
of the growth of the mothers* ability to direct their ovm operation. 

The teachers. Each member of the teaching staff who has worked 
in the school has had assets but has encountered problems as well. 
At first, there existed problems with a white director , later a 
black director and- black teacher^ and finally two white teachers who 
left because of an unfortunate Incident In whl-ch a black mother 
erupted due to her personal problems. Both the parents and the 
new teachers (one black, Mrs* Ernestine Barnes and one whlte^ Mrs* Laurie 
Grotheer) have learned a great deal from the difficulties of the 
past. As indicated above ^ the mothers were better able to hire 
teachers who could Instruct their children 5 cooperate with one 
another and work well with the parents themselves. 

Several Important factors about the teaching staff have contri- 
buted to the renewed vitality evident in the program. The two 
teachers model cooperative interaction between p^-oplc of different 
races and skills, and strengthen the relationship between the 
different families Involved In the school* Each teacher has many 
ideas and abilities new to the other. Ideas are readily shared 
and. In some instances, the teachers switch classea to use their 
special skills for both age groups. If the other teacher can best 
handle oome problem or enrich some poteritlal demonstrated by the 
child, that child may spend a portion of his or her day In the other 



37 



cla^^Broom. Tiis tcmeliGrB coordlriata tlicd]: efforuw to the best 
advantnaa of each clrild. Siinllairly, the parants shift their tolm 
morn rcndily jii tha progrnm Btructuru* Mothorn no longar ronm:Lri 
In one clfissroonij but go whore they are nec^dedj ^^here they can learn, 
or where they can employ their skilln to enrich the progranu 

Second^ Mre» Barnes ^ as a former partlcipatitig inotherj Is , 
attuned to the iiecds of the mothers as no new teacher (black or 
white) could be. The motherB reBpect her position as a staff inember, 
but also recogiilKe her as a mother who has been dedicated to the 
school since its Inception and is aware of the needs of the member- 
ship. She has bridged the gap that previouBly existed between the 
parents and the teachers ^ and has opened nev/ avenues of coinmunica- 
tion which appGar to extend to the new teacher as well. The imagG 
of a teacher as an alien^ inaccessible figure has been alteT-ed, 

Thirds Mrs, Barnes has demonstrated that hard work and persistence 
pay off* She returned to school after gaining eKperience as a 
participating mother ^ and has continued her education throughout 
her involveiuent , The position she now holds is an Inducenient for 
others to follow In her footyteps and a dramatic illustration of 
the Impact a program such as this may have on its members and the 
coiiimunlty at large. 

mil Llosoru The attitude of MRl that the mothers should run ' 
the nursery school and take primary rcsponslblity for hiring the 
staff, developing and implementing the rules and regulations , 
and structuring the program has been an important factor in the 
success of the school. MRI provided assistance and advice , but 
the final decisions rested with the membership. Many mistakes 
were made, but each has proven to be an important learning eKperience, 
perhaps the only way In which learning could have been accomplished. 
In general, the assurance that this Is really a cotiimunity operation 
has made it easier to ask ,for assistance when questions or problems 
arise* MRI has been quick and eager to respond to request, but 
the attempt Is now underway to leave more and more of the reaponsl- 
bility in the bands of the parents* 

Community Support. The availability of Counterparty has been 
of Invaluable assistance to the mothers In organl^.lng and supporting 
their desires for a permanent school structure^ and in fund-raising 
for operating cKpenses. Ab a community agency. Counterpart has pro- 
moted the feeling that this Is a community effort i not solely 
reliant on the Pederal Government. Without any other motivation 
but service to the community ^ Counterpart functions in ways that 
other Interested parties may not. During the emotional crisis 
caused by a distressed mother. Counterpart could and did step tn^ 
at the mothers' request^ to quell the disturbance and help put the 
school back on firm footing. 
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Xn addltJon to ofrortB B^'tU^od tDv/nrcl tlict astabliBhtncmt of 
a poriTianont: bull dine ^ Caunicrpart: ij) in tb« prOcasG of GBBlstJun tlit^ 
motlic*rR to BCt^ up nn fidvifiDfy borirc) of cninnuniliy find prafcUBioiinl 
membory wbo nmy t^orvG to Inouru continued fiupparl: of t\m school * Thci 
school baa pGrf^isLud In Lbe f/iec of triony advarfiitles and continuad to 
gain Buppovt from its memb^v^ and tl^G community • Financial backing 
1b CBOQatlal for ItB cunLiiiUance and It in hopad that the current 
etatUB of tht! school v;iil Impol thci community to stand solidly bablnd 
tho organiHation * 

Moating the NGeds of the parenta. The nursery scliool meets 
tho needs of the paretnts in sevcira]. wayn : 

- Firsts the mother, by her presence during the school sessions 
observes her child In action; the child ^ in turnj sees his 
parent as a teaching aide, thus bridging the gap between 
School and home, The methods learned in the school setting 
are brought into dally activities in the home ^ both in 
child-rearing practices and in providing enriched educational 
opportunities. Greater Interest in the continued education 

of their childrexi is fostered. 

- The benefits derived by the children enrolled in the program 
extend to their siblings ^ The children eneouragc one another 
the parents use their new found knowledge and techniques with 
all their children* 

- Finally, the parents learn much about their own strengths 
and capabilities p share their accomplishments and encourage 
others. Some have been insplrGd to continue their own 
education j but all hav«a gained greater confidence in themselveB 
and their abilities, 

E . RecommendatlonB : 

- In a nursery school initiated by ineKperienced mothers ^ 
one year is not sufficlont titne to allow for the learning 

of the many skills necessary for a smoothly functioning organi- 
zation. In order for the parents to assume full responsibility 
for running their nursery school , they had to believe that 
they really had this power, Andj if they were to have this 
power I they had to make their own mistakes and learn from 
them. This proved to b© a slow process. Forcing the mothers 
to adhere to a rigid research design would have contradicted 
the very principles on which the school was founded. The 
mothers needed time to develop their own decision-making 
powers and coordincite, thGir activities. It is recommended 
that similar programs ho given suf f iclGnt time to organize 
before eKpGCtlng precise evaluative data. 
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- it: hiw bcun jo^irnucl irom clifjULU.?i:inns v;ll:ii £it:aff at: Sttinford 
Hc'Hi^nrcli \mll\:[\tQ in Mcnln Park, CHliforninj wljo arc cnndiictlng 
cxtcnnivc ruwcurch on Ilcad Btnrt Cc^nLcrn and Fa].low--Througli 
BclmnlBj nnd Proni Dr. lUmril Lt^lcrj whoDri rcsoarcli is prGSGnted 
in lliit] roport, thau payniont j^or partlcJpaUion In research 

jfi onucutial. For niOBt of the moUburs at the Community 
Cooparntivc Nurucry ScIiodIj ilia Bchool fimds were paymtints 
buL: for nan partlaJpaLliig famlliGs this \^?as no Inducementi 
Thu nued for fuiid^::^ to pay tha nKambGrB of LliG coinpairison group 
becaraa evident at the end of the project when such funds 
cnuld not be obtaluGci, 

- It Lb suggfisted that one GNfaluation procGdurc be employGd 

to coiicontjratG efforts on limited objectives* The cliild-parent 
tank appeared to be the richest sc5urce of data* An axperi-- 
menter would have to be on-call since faniilies enter the 
schaoi at different tiines. The test should be given shortly 
after cntraucQ and again two or three montha later. Many 
families leave the community and too many subjects are lost 
if the posU^^test la given at the end of the academic year. 
At the time of anttancOj a comparison family must be located 
and again cn$ted t^^o or three iTionthB later, 

9 , SUMMARY 



Tlie Community Cooperative Nursery School has succgss fully 
survived numcrouFi crises and proven that black members of the 
comniunity have tha initiative and ability to operate their own 
integrated school. They have been supported by many conimunity 
agencleB and individuals ^ but major credit belongs with the members- 
ship itself. The prlnm concern at this time is continuing financial 
support of this v;orthy organization and forces are In action 
to assure its eKlstencej IncreaHe ItB stability and cKpand its 
f acilitieB , 

Although attempts at formal research during the second year 
were more successful than during the first year of operations , 
it is evideiil: thrrt more time was necGSsary for internal organizatibn* 
In addition 5 the uniquonciss of this school required a unique compari.^ 
son group which cpuld be obtained with sufficient future research 
funding. 

Despite the neceBSary delay of formal evaluation , a considerable 
amount of valuablo information has been gained by analysis of the 
successes and difficultias observed in the development of this 
project. The time for Intensive formal evaluation has now been 
reached. It is strongly recDmmended that this opportunity be fully 
utilised* 
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10. STAFF 



Laurie Gr o theer i Laurie Grotheer obtained her Bachelor of Arts 
degree in education from San Jose State Cdllege in San Jose ^ 
California, She has been a teacher for the past ten years, and 
has a llfetinie general elementary credential. During her teaching 
career J she spent three years teaching educationally handicapped 
children^ ages 6 through 11 years , who functioned at the level of 
3 to 5 year old children , and one year teaching child development 
In the adult division of Citywlde Union High School. More recently , 
she taught for three years at Peninsula School^ Ltd., a cooperative 
parent school. In addition, she participated In the role of parent 
at the Los Gatos^-Saratoga parent observation nursery school. She 
is currently. Head Teacher at the CCNS, 

E^rnestlne Barnes: One of several participating mothers in the 
Community Cooperative Nursery School who was Inspired to continue 
her education J Ernestine Barnes obtained a provlsldnal child center 
permit, valid through July, 1971* She has attended Canada Junior 
College part-time for two years during which time she also parti-' 
clpated actively in her daughter's preschool. She has qualified 
to teach at the CCNS while she completes her degree, 

Georfie Shaw; George Shaw has a chauffeurs license which permits 
him to operate the CCNS bus used to transport the majority of 
students to and from the school grounds. He also functions as the 
janitor and general assistant ^ but his most Important asset is his 
excellent ability to establish rapport with the children he trans-- 
ports dally, ' 

Do ug 1 as Siiil tji , Fh . ID . I Dr Smith volunteers his time and services 
to the CCNS and has been invaluable as the prime teacher in the 
class in '^Chlld Development and Rearing Practices." He has a 
Ph,D. in Psychology from the University of California * Berkeley. 
A clinical psychologist in the V.A. for the past nine years, he is 
now coordinating Psychology Services at the Menlo Park 'division of 
the Palo Alto V.A, Hospital. He has been active in the GEO program 
at the hospital, and has helped to establish the Cooperative 
Education Program there for educationally disadvantaged employees. 
In addition to this. Dr. Smith has been an Instructor for the 
University of California Extension Program ^ and Is currently an 
instructor at Canada College. He has taught Child and Adolescent 
Psychology J Group Dynamics, Personality Theory , Behavior Modlfi'= 
cation, the Psychology of AdjustrnGnt, and Introductory Psychology, 
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Norma Davles^ Pb.D,: Dr, Davles , principal investigator of the 
program j DbtaJned her B.A, in psychology from Brooklyn College 
in New York, and v/hile there, served for idx months as an elementary 
school teacher in an integrfited school. She received her Ph,D» 
from the Dapartment of Psychology at Stanford University # She 
gained administrative and clinical training at the Veteran's Admini-^ 
Btratlon Hospital In the Palo Alto and Menlo Park Divisions in 
California* In Belmont ^ California ^ she serves as senior research 
psychologist in a research and evaluation program for two psychiatric 
and adolescent half-way houses. In addition j she teaches a class, 
in Child Development in the evening division of the College of 
San Mateo. Dr* Davles is a licensed Marriage j Family and Child 
Counselor in the State of California, 

Hazel Leler^ Ph.D. : Dr. Leler received her Ph.D. from Stanford 
University in Child Development. She has been associated with the 
Mental Research Institute since 19665 and was Director and the 
designer of the Belle Haven preschool project, entitled "An 
Experimental Preschool Education Program for Socially Disadvantaged 
Families," and funded by the California State Department of 
Education. In addition, she has direaited and been associated with 
scvaral other nursery schools in the Bay Area. 
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APPRNDXX I, 



Menlo Park, Calif brndn Recorder newspaper article 
about tlic COMMUNITY COOPEMTIVE NURSERY SCHOOL 
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3y JOY COOK 

i 

Two years afo a group of 
mothers had a dieam of a 
nursory sciiool to prcpan; 
thfiiv childfon for public 
schools. 

Today that dream is a 
reaiily, but Is in danjer oi 
disappoisvinji for lack o[ 
Mm fund;, 

Thc' (MM 'or the sclwol 
pisw o;:l 04 a Belle Haveii 
Pvu-School prajMi starlcd by 
a Stan ford stiidont working; 
on isiir disssnatlon. At iha 
onci or Iwr project period 
ilicre ^van:Q pvovislon made 
tty: eonliiiiiiii^ thi; schuol 
iiitsr uiifi icit. Thii^i at the 
end o: 1833 the -jtHm 
disMlvjd. 

Ilinvevov, the iliotiiors ill 
l!u' cliiUlren wiio liad 
!5:!rlii!iiiii.eu jii tlie proj-eL 
W'K U!;\;;!Iin^'to lei the 
:iCiU(ol end tlieve. They 
Cuuidn't tiiid m\^m 
^n-imol for theif children, 
hu tiifiy .;ou:|ht to start their 

OWil, 

■jjiartiii^ii sdwni lalw 
ini,ji,ev ;,0 t'lc niiitlifrfi v;eiit 
to the i]i'i;tiii i;esvt.fcli 
^"-iuuo iii I'aio Alto wl!o 



field trips for the stuQonts, to f'.^:""* 

a pumpkin patch, a Cluistinas ' 

trw ian;i, the ;!Q0, pollco Slid . 

fire statiom and to parks. The ' 

mothoni provide the .' 

transiportation and help ths ■ 
teaehen; siiperviso. 

Tliys, thfl Comiminity i 

Couperiitive Nui'iery School ; 

is a laarniii^ experienso for ' 
both children and mothors, 

''W^ km to solve^ [ 
pbluiiij; in (Atkm way^ 
^iiK's wo woii: in school/' " ■ 
mi Mri. Oliv.r. ^*Wo olio 

hyn tQ i'cdbu how the — ^ 

diildrcn can loi'riHO nuiduiL 
an uari^a^ij.Thoywaiutodo ■ 
ihu snmo tli;n::s thoy do iit L 
school ;;t hcniD and wo m ■ - ' . ^ . 

hvlp tlipm b^diuiiio wo liavu ' ■ 

hm at tho scliool" ^ho p ' 
cxpjiUiU'fL ' ' . " 'V..^ 

Norma U^m, mi^tiU . , ^ ' ^ ■ 

ilimii[;h iho Menial Mm^i 
Miim, iiay^, 'It li ;;ood 
that the tmMi m 

i\ i^:m': abllily to . 
mi v/iui iliD royuhir schooi 

'^m Mm with othoj cOf^MUNITY COOPiRATIVE NURSERY 
(Btheeounlrybos^useitwas Shannon Bamos with o shape md color 



py^lOi Shannon k 



D nioniber of till 
Steve MoKoo Phot! 



' spaiuu, Fliiiliiiii' u In lliu ilacu of tli^ 

i mioiMlly WES difneull Jilit finaneid problenia =t!i 

: IhvffilnlhoTguiiCcntsfand mothers conthiuj Lo 'i:oi 

■ tlion dm four months and hope lliai thpir scbc 

■; movd to the chuffili. will be ablB to koei 

■ I "Bo church haj been 

, ; ta,Ohvoran Dr.D^.es. .j ^^^^^ 

; ^ . No pap could hfivebggn ^,^.,^^gj^„^^^^^ 

■ , ' . ^ ^^^"f , , , , MiE.' Oliver's board o 

. , . : H™.tholaotr«^^^^^^^^^^^^^ 

I the school needs mm ^ ;,,i.tala t^e-hoS 

, space and to have its vei^ DreErnnint 

^, / : owiUmlities, Am architect g,^^^^^^^ 

; Ray Mhj drawn ths ^^^^^ 

. : plans ror az CO spro-fcot . ^ 

i .Duuaini foriho school, rne g ^ 

; City of M hir|;^;;;, ^^^^^^^^^^ 

■ : S"fli^tQd .he Bcnool a n^rotiw Fininen orieiitn^ci 

: jdpsni to the ■Soutbern '^'..^ - - .- -^ 

. ; PadfiUracl. and opposite wishing .0. 

■ y. . . RayCto at tne end oi 

[ ^ ^, ■ ■ , ™Stee.. 'Conimiinlty Coop-mn 

, - Asii:nof$10pisnow Nyrsory School or wlllia; 

'• b the buildiiig fund to build to iniike a contrihulion I3 
the facility J)iit thniinterids 1 n V 1 1 e d to contact 

. ■ - alone willfiost $50,000 so it Counterpart, 1010 Do^^^ 

'CO help c/o Grll Mm, oS' 

whh "iiuk Pcy iJluy" ini^rlt). l.osJ^infj an tlifee VpSf c.aos. stsvii Photo ^^^^ ^^^^ y^^^ j^j^ ^[.^^ 



iiid^ modi from tho orfles 
oflicononiicOppurtunity, 

^ Today ■ the iichcoi ^Hio 
ConununUy Ccop^raUvc 
Nursery Sdiooi, ha^ 2? 
; cMldien wliQ nttond the 
school fivu mGniinp cncli 
v/oek. Curruntiy tliMchoo! 
ni^eto in fjiisrieni at Trinity 
2pi^copai Uuirch, kiiro] and 

Tli^ scliool is an intoptcd 

ciiiidr^a initiutod tliD niirsery 
sciioQl and thoy continue lo^ 
coiiiroi II Nina mako up the 
board of cfacto):^, Ui^m 
h Oil the dcciiion innkinj^, 
ijKphins thq borirdV 

Om m^\k^ a nioinh is 
hold iur gaiioml ducl^lDn 

n^aklnj about thi^ schoDi and 
its pailcio^. In jidciition, il;^ 
r;m:m ^ro ds^ rcquird to 
iiUunuin^uuniiHhddv/ithtiio 

pmc^uury^, aducutioaul yys 
and ihQ wayi to discipilno 
chiidroi;. 

The mothers ^ru yvun 
more 2ct!v^ly involved ia tho 
scnooL Baph spends a 
n;uv;;ii\^ a week asdHtinjono 
01 tiio two mmn in her 

woi:;;^ and wnnot (jivo tho 
tlaiisroom timo conlribia^s 
he;' ^img on SaUirdny 

ropiiir nulomils :;nd do 

nioihyj taku^ hor turn 
briil;::ii[( ihi) nioniing tr^aEfor 
ihe childM. Tlioy sb plan 




m^iMi by l!w nitithiio - ■ ■■■ , ■ ■ ^ ' . - 

Chiidrpii at :iiHohooh"o ^ ' > . ■ ■ ., . • • . 

dsvi;lopii\|^ skiiis^ mturity ; \ ' • . ■■ 

cliOdM w;io havnom^^^ :^ ' ' . „ '/ '•. ^'•^ * 
M: yi^m in the nii^JOiy ■ . ' . ' ■ ^ ^ ' ' ■ 

$fihy&l i^avo not boon t^M, ' / ; ,' ; .. ■ ^ , . ^ . \ : ■ . 

''hm a mk: projaot " ''^^ ■ ' ' ; ' "■ 

childronlisvodonocdtowoil ^ ■ ' 

mi ; 

ThaliiLyrgofaDdiooliH ; 

i!nc:oi:S:iiln, Tho mooL pros^lng ■ . V ■ 

p;&ilum is operating fimd^* ■: . : 

Anowhor pant hai ^bo^n ^ ' ' : ■■ ■■ . ' • ^ 

;aqucntjd, but m tomm It ; " ' , 

wmild iwaliabip is teo^ : / , . . 

mon£hi ftom now. With a ■ \ .■ 

bud^ift of §2,400 p^rinonth ! , ^ . : 

Liwjd^ooUDuldnotcontinuo , ' ' ' : 

to bpi^ViiiQ dunng tho intorini ■ . . - . . ■ / 

Tho sill col M hm ] ^^./^ 

Icmi^i a iind! bus for tho ; " ' \ 'i 

children, ^;nca many of the I 'v-rv- 

parantrdo not havo cnr^. ^ ' S-: 

With $M00 i^^oro d^=:;o ..^ , ^ 

th^/y would own itj bu!: Qiiso . . ' • - -^ ■ ; 

agnin ^ fundi ara ' not "^O^^^O^ SARNES, loft, ind^ Thoniui flm port of ^h^^eliiii fof tWQ^Dnd^hreG-yecr-w'd* 

adlablD." " ^'^^ N with cbyundof tho wotchfyrd^^^ In tho taunity'- Coopk^^^ fjyriorj 



&nio funds imvo been 
f^btidn^id from floiiiite^pai:! 

not total flnanciiijj io 
Q;ise tho criaii An application 
for fi;ndi has alio boon inado 
to tho United Bay Area 

inothera Ehem^elvsi 
havo tried to ralsQ sonic oi 
tho n^o.^ey. They sold ite:n^ 
at Christni!;^ time, but with 
^iich liniitad liu^bQi: tho 
proccnd^ wa*o ^inDlL 

•'Thgro 1^ a probltin 
puinn monay mm the 
inDthcrfi iiiS nailiioi' vai^ poor 
to' pi wdft^rn or vory dch to 
be Lbio to pny tuition to tho 
iiohool/' pxi}!dnod M^s. 

In additjon to 
tho^ gchool alio neodi inore 



of^ks drivo: Qm^ Shaw. Tha ti^e boys dro JchdoL gtevs aicXoc PhetQ 




APPENDIX II. 



MODEL PROGRMIS: CHILDHOOD EDUCATION 
COMUNITY COOPERATIVE NURSERY SCHOOL 
Prepared by the ATnerlcan Institutes for Researcb 



COMMUNITY COOPERATIVE NURSERY SCHOOL 
MenlD Park, California 

A preschool program involving mothers as 
organizers 5 helpers, and decislon-Tiialiers 



Mothars of preschool-age youngsters in Menlo Park, California, 
are x^orklng together to provide preschool education for their 
children. The mothers are deeply involved in the school through 
their work as classroom aasistaiitSs their attendance at special 
classes, and their service as Tneitibers of the school's governing 
body. At Coinmunity Cooperative Nursery School, th© mothera' 
roles are anything but passive • they not only participate in 
policy decisions but help carry them out as well. Through the 
work of mothers and teachers, children from ages 2 to 5 are given 
5 half -days per week in a happy, stimulating environirient that 
helps them prepare for elementary school. 

About three-fourths of the children enrolled in the school 
are black; many live in neighborhoods that are predominantly 
black. However, the students come from a wide range of socio- 
economic levels, and the School has no admission requirements* 
Most of the funds for the school come from the U,S; Office of 
Economic Opportunity, There Is no tuition for the school, but 
each child's mother must agree to contribute time and effort to 
the program, This assistance keeps costs low and allows the 
mother an opportunity to help her child and others as well. 

How the Scho ol Be^an 

Several years ago a young black mother was looking for a 
nursery school in which to enroll her children. She was unable 
to find one that she felt met her children's needs go she began 
to try to interest other mothers in organising a nursery school. 
She succeeded in getting about 40 mothers involved in the project | 
then she began to seek financial assistance. Mental Research 
Institute of Palo Alto agreed to %^rlte the grant proposal and 
to act as a delegating agency, and funds were obtained from the 
Office of Economic Opportunity In early 1969* 

Finding a place for the school was a more difficult problem. 
Originally housed in a Teen Center, after 4 months it moved to 
its present location at Trinity Episcopal Church, Menlo Park, 
There the school uses two Sunday School rooms, an office, and £i 
playground, In exchange for which it donates $40 a month to the 
church. This money goaS;. toward the costs of maintenance ^ heating 
and lighting* ^ , 
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At presents the school has an enrollment of about 30 children, 
Clasees are held from 8 2 30 to 11:30 each weekday morning^ and 
the School observes the saiite holidays and summer vacation as a 
public elernentary school* 

A MornlnR at thG__School 

Community Cooperative Nursery School consists of two classes 
of about 15 children — one for 1- and 3--year oldSj and one for 
l\- and S^-year olds* A statc--certif led nursery school teacher 
is in charge of each class 5 but she is always assisted by at least 
two mothers 5 sometimes more. 

The school begins between 8:30 and 9:00 a.m. as the children 
arrive* Most of them are picked up at their homes by the school 
bus; some are brought to school by their parents. The first part 
of the morning is devoted to play, but the materials and actlvitie 
are designed to aid the children's development, A typical 
morning finds one group occupied in the housekeeping are, with 
its child-sized play stove^ refrigerator ^ table and chairs. 
Another group is seated at a long table Intently working pu^^les* 
A third group is eKuberantly creating various shapes and objects 
at the piay-'dough table* A fev^ children are riding on toy 
trucks around the room or "reading" in the quiet of the book 
corner. One boy Is busily talking into a disconnected telephone. 
Children may also play with other materials such as beads and 
games or may stop^to watch goldfish swimming In a bowl. 

After the play period there Is a group activity . For the 
older children this usually Includes work on *'the letter of the 
day.*" The teacber holds up a large ^ constructlonrpaper letter 
so the children may see it, then she eKplalns how it sounds. 
Words beginning with the letter are discussed and the day's art 
activity Is related to the letter, For eKample , for the letter 
I the children cut and pasted paper Ice cream cones | for M 
they did mittens. They also trace the letters on paper* The 
younger children also have a group activity and art works but 
their lesson is more likely to emphasize colors and shapes than 
letters . 

A 10^ to IS-^mlnute recess comes In the middle of the morning, 
and except In rainy weather the children play ■ outdoors on the 
playground equipment. A brief rest follows recess | then the 
"treat"-— or snack—is served • Various students help by passing 
out cups and napkins, and the two mothers and the teacher serve 
the food* The treat is more than a snacks generally Including 
sandwiches, fruit juice,' and cookies ^ and each child can have 
as much as he v?iints. The eating period Is used for learnings 
"Wiat shape is your sandwich?" the teacher may ask* "What color 
is this Juice?" '^How many cookies are on this plate?" 
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A story timo concludes the half-^day in the nursery* Either 
the tcachei" or a motlier tells the story and discusses it with 
the children. They also review the letter, shape , number j or 
other Concept the children learned that day. By 11^30 $i,m. 
the bus driver stops at the rooms and it is time for the children 
to leave* 

The main purpose of all of the activities is to help the 
children prepare for elernentary school. The teachers and mothers 
are concerned with the healthy development of the children and 
aria not trying to teach them specific skills such as reading. 
Readiness is a goalp however, and activities are also designed 
to develop muscle coordination and audio and visual distinctions* 

jfflMlWA5_P_n Verbalizing and Citi ng Positiv e Behavior 

Both teachers and mothers make an effort to help the children 
learn tq verbalise their feelings, A child Is encouraged to tell 
another childj "I didn't like what you did to mep-' rather than 
to hit him or react with silence or withdrawal* Similarly ^ the 
adults do not spank any of the children but Instead reason with 
thems expressing the situation In words rather than merely 
reacting In anger. "We itiust discipline a child in a way that 
doesn't tear him doTOj" a mother explains. The mothers and teachers 
also emphasize the children's good behavior j singling out acts 
for praise rather than for criticism* One can hear them make 
comments like '-Carol , that-s very nice to help your friends 5" 
'■You did a good job on thatj" and "Tom, you are working so well 
today!*' 

The mothers learn the ' techniques of reasoillng and positive 
reinforcement as they work with the teachers in the classroom. 
The mothers help with the Inotructlon andp perhaps most important , 
are there to assist and comfort the children. As one mother 
explained J "Once you get in the classroom you're not just one 
child's mothers you're everybody -a mother*" This close relationship 
helps the children develop trust In a number of adults and adds 
to the mothGra' understanding of how to work with children 
effectively, 

T h a JHq tji ^ s ' _ Ob 1 i a a 1 1 0 n s t Q tji^ jch o o 1 

In deacrlbing the role of mothers in the schoDlj one mother 
said ^ "We want people who don't just want to bring their children 
and dump tham," The involvement of mothers Is m Important part 
of tho. program, and before a child is accepted for enrollment 
his mother must make sevetal commitments to the school- 
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' Each mother raust spend one Tnornlng per week helping in the 
Glassroom* If she is unable to come she can pay $2 for a substltutaj 
but this is not encouragad except in emergencies. One mother j 
whose employtnent makes it linpoBsible for her to.be at the school 
during the week^ has made special arrangements to contribute 
time on Saturdays to clean the classrooms ^ repair materials , and- 
do other needed tasks » ^ 

In addition to the classroom assistance ^ each iriDther is 
required to attend Mothers Meetings that are held from 7*00 to 
7:30 p.m. twice a month. Also attended by the teachers, the 
nieetinga include discussions of such subjects as classroom proce- 
dures, successful ways to diaclpllne children, and the educational 
value of certain toys and games, The mothers discuss their 
problexns and question thi teachers. A mother explains that with 
this arrangeTnent "Mothers have the privilege of saying 'I don't 
like that' or asking 'Why are we doing that?'" 

A general business meeting is held on one evening each month 
and again all mothers are required to attend. This session 
generally lasts about 2 1/2 hours. Here the mothers are involved 
in policy decisions and curriculum planning. An elected Board 
of Directors, consisting of seven to nine mothers, makes final 
policy decisions including the hiring of teachers, but they must 
consult with the larger group of mothers i 

If a mother fails to fulfill her obligation to assist in 
the classroom and attend the Mothers Meetings and general business 
meetings, she is sent two warning letters. After thati if she 
has not made arrangements to contribute her share of time, her 
child 1b dropped from the nursery school. The president of the 
nursery school eKplalns that they do not like to punish a child 
for a situation that la not his fault but his mother's; however, 
they feel that they must enforce the rules or else the policies 
will not work. Fortunately, few children have had to be dropped; 
most mothers do their part, 

Oi^i^r^Contrlbi^ and Effort s 

The mothers also make a variety of other contributions to 
the Community Cooperative Nursery Schools They take turns buying 
and preparing the treat and help plan field trips. During the 
year the children make excursions to such places as a pumpkin 
patch, a Christmas ttec farmi the zoo, police and fire stations, 
and nearby parks. The mothers help provide transportation and 
supervision for these trips; occasionally, the fathers are 
able to help also. The mothecs also help teachers prepare materials j 
often doing these tasks in their homes. 
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All of the work of the motbejrfi is CDordliiutcd by the "patti"^ 
clpatlon nothDr." A ^^Qfluntcer ^ fjlie sets up the schediilGS for 
classroom aBBlBUancG, inaklng sure Uhat at least tm inoUliers 
be In each clnsGrooui every day ^ and aim aclicidiiJcB trcnt prppnfn-- 
tlon. 

The mothers of the school children bGCOiiie a closo group 
by working together , Whan tlm home of one family was rticeiitly 
desti^oyed by flre^ the nchoQl presldont sent out an appeal for 
help which began, "When on© of us has a proljleni it la sharod 
by all friends,'* Tills aCtitude Bmmm to be cotunioii to all of 
the mo tilers In the scliool. 

CoBtB^f the Nursery School 

The operating e^cpenses for Coirmunity Cooperative Wursery 
School are paid through a tl.S, Off tee of Econonilc Opportunity 
grant. The budget Is handled by Mental riesearch Inatltute. 
The total amount o£ the grant is about $46,000 per year. Of ^ 
this amount about $26,000 Is for school eKpenses ; the remaining 
$20^000 is for research costs. 

Aside from research eHpenseSj the costs of tlie nursery sQh^ol 
are relatively low. Because the wotheTS comtribiite tlmej 
purchase and prepare the dally treat 3 and give assietance In 
the classroonij the major expanses are salaries for the two teadiete 
and the bus driver^ rental of the bus ^ insurance , the monthly 
donation to the churclis and niaterlals and equipnent* 

Measuring the Effeets on Roth Children and ?areiits 

An evaluation of Community Cooperative lursery Scliool is 
being done by the Hental Research Institute* It mefesiires th^ 
linpaGt of the school on the children and the effect of parti Qip4tlo^ 
and involvement in the school on the mothers* 

In order to evaluate the schooL's effect^ evaluators obs^r^c^ 
the children and mothers in the classroom. The teachers alsQ 
keep a dally anecdotal record which is available to tlie " evalTaatGr-a. 

Mothers are given an attitude questionnaire to measure thedt 
feelings about chlld--rearlrig , Personnel from the Mental Res^a^cb 
Institute also Intcrviaw tlieTii to see If their association ^-^tth 
the school encourages them to become more Imvolved In personal 
developinent acttvltles and community affairs p ; ^ 

I The teachers and mothers believe that tlie nursery school oitmH 
'a great deal not only to clilldren but to their mothers also, ^h© 
children receive a lappy iiitroductlon to school and gain skilWs 
maturity, and discipline. Tbay learn to Interaat with other , 
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children and adults. The chllclrfin fael a specltal SRnse of 
IdGiitifltatton vltli the sclinnX ^ iha tandmrB and TDOthars roport 5 
l>ecaufJ€ Llielr mothers 'arc Itivolvad Iti it;, 

Tln^ liiOtharK tiii^o bnncifit:, h Uoacliar explains j "Wei eoe 
really good changes toking placa In t\m mothcnrFj.'' They learn 
to apply Uacliiilt[tiaf) oJ; child psychology and liecoum more tolei^anU 
of chllclrcin. The teachers belleva that many of the , mothers have 
begun to t:nkc more active roles In puhllc achools and coiiimunity 
actlvitlcB as a result of their exper lance with the xiursery 
s cHdoI , 

Th^ ScliooJ^ Plans fori^he ruturg 

Pl^ns have been drawn up for a new and larger schools and 
land has bean m^dc available on a long-term lease from the 
City of Nenlo Park* liowever^ construction niiist wait until more, 
than $75jO0O can be raised* The niothera and teachers at 
Comiiiunlty Cooperative Nursery Scliool liope that construction of 
tlie nev building can begin soon. They hope' to be able to 
accept more Btudents ideally Ij total of 60 — and offer 
afternoon sessions at least 3 days a veek, 

Tha itiotUerB also wimt to maintain a racially integrated 

etudent body. Working and playing with children and adults of 

other faces is a valuahle ey.pariancCj they feel, for both the 
cblldren and the inothers. 

For Fur then: Inf orTnatlon 



Further iiiformatloii may be obtained from* 

Mrs, Frances Oliver^ President 
Coniintinlty Cooperative Nursery School 
Laurel and Ravenswood^ 
Menlo lark. California 94025 
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FEATURE STORIES: ■ MENTAL RESEARCH INSTITUTE NEWSHSTTEKS 
JUI,Y-AUGUST 1970 
JANUAHY-FEBRUARY 1971 



Piij;n four 



JULY - AUGUST 19 70 



Pl'KSCIiGOL MURSERY SCHOOL HESKARCli I'ROjECT IS RIVl^UNDED 



Tlic Comuuinlliy Cooparativu NurBory adiool Ims bec^u funded for finothcr yfiar by 

Uhu OKC) (Lh- Office of iLcongmic Opportualty) . It h^id been fonrecl the acliODl might: 

cIdoc if fundw v/cire not {^rantt^d, oven Uhough 35% of cdbLu are provJdtid loacilly, 
moBtly frcnii conlribuLitid mvvLcci^ , 

Thu School opcnad itB doors in March, 1969. It wna eatabllshad by a group of 
pareutt; from Ea^it Hnnlo Park and East Palo Mto who hnd r^harad the ujcpartence of 
workiii- with Lboii; children iu the tv;o yoar Bella Hnvcn Preschool Project, n ^overri-- 
mcfit fuudsd pilot nurHctry Bchool program* The parcnto v^lshed to continue and eK- 
pand thair priicchool GKpGjricncc for thair children mid to make it fivallablQ to other 
parental. 

Tha School is a uulqua undartaking in that it hna been tnltiatod, or^ani^ed and 
opQratea entirBiy by the parontB concairncdj and it hau attracted active local bu\i- 
port from both black and white communities. The School Is rim by the parents of the 
children enrolled . It iB the only succcRsful OEO auppofted nursery school iii the 
country j started primarily by niothGrs from a target minority group. It \\m brought 
nation^il attuntion to Itsa] f and HRl. 

Tha program has a director and thcro m:e two llcetised teachers vhich were all 
hired by the motherB involved, TogethGrj they ovorsGC the school SQSstons- Dther 
teachinc- halp ic provided by p^irticipntino mothDra (uoually five per saasious), Thci 
Co-op Scliool^ v/ith a plnnncd capacity of 46 students is tiiaklng an important addl- 
tionnl contribution to meet oducatlonal neodsi of the coinniuni.ty* Mothers interested 
in partictpnting should contact MrB, Francis Oliver (325-9114), 

Thlii project comparer three different typcB of preychools; the patent-- 
initiated and parcnt-'SUppor ted proBchool (ConoTiunlty Co-op); a school in v/hich par- 
ents are minimally involvad (Children's Center); and a Bchool In which parents are 
intensively involved, but did not Initiate the program (Belle Haven PreschoQl) . One 
main objective of this project is to test whether the children in the preschool sho^^ 
greater gains than children of the two cQntr^Btlng programs* The children are 
tested at the beginning and the end of their nursery ochool experlenca on intellt« 
gencej attitudes to thcmBelveSi coping with fruatrationp and readiness to enter 
kinder^^arten. Another goal for this study Is to deteniitne if the parents of the 
Community Co«^op show greater gc Ins in the iiumber and variety of social ccitactsj 
conimunlty involvements ^ and self-^development acClvltieSj than parents of the two 
coatra«ting preschool programs. They are also Interested in how much the mothers 
are able to apply at home what tViey learn in the nursery school* 

In addition^ a bi'-wGekly class in child psychology is held for parents aad there 
are occasGlonal visits from corimunity prof esslonals » e,g. a pediatrician from East 
Palo Alto Neighborhood Health Clinic, ^ - ^ 

The School currently meets in tcinpora^y quarters at the Trinity Episcopal Church 
in Menlo Park, It will remain at this location until sufficlmt funds and donated 
materials are made available for them to conatruct a permanent building based on 
highly original plans developed by an architect who volanteered his help. The. total 
construction costs will be $75,000, 
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Pnhlislicd six tirni'S a yv.ir by tin: 



—a Dream Impeiiled^ 



9 



Mrs, Francos Qiivc-i^ pj'u£iid(?iil of the Piiranls ' Co-Dper- 
ativc! Nurhuiy K^ hool, lins a dreaui^^a drcnin that the school, 
teini>ararily houtu^c] hchincl Triniiy Chui-ch in Monlo Park, will 
contintK: to apcrnte and thai owj clay the iiiothcrs will have a 
buiUling of their own, a buDdin^ dcBigneci for ahildron, %Yhui^Q 
thay can iaiirn uu iniich thaL wluin the time coiiit^s for tlicui to 
£^0 to puhlic school, thny will bo pruparod to iiivM the clmllengci 
of n hi^QQV workh 

l^ho sum of $10, OOD huB alrccidy hacn raised by the parents 
witi) Ihe help of MHI and CQuntcrpari, a hlocls-v/hitc voJunlcur 
group, ]n'imariiy bufniiCHSmcn. The aity of JVloiilo Park has 
donated laud and an architect ban drawn plans, I3ut lack of 
optjrntinn furidfl Ihroatonfi to hdrntter the drcaiii , 

Thu MMl-fiponBorad |frant from OKO ran out Jamiary Iwt. 
If i\w niothcrB had not conHrri vod goveT'ninont fxMir]^ by cioin£t bo 
much themficlvor^, tlitjre would bo no hope of paying tho toachors 
Mr;^. Patricia Kennedy and Mrs. Li^^a Brown, As it Ib, MXil 
has roquo/^tod pnrnus^Biun to use these funclsi ^-only nnough to 
carry the schoul Ihrny^^h March, MRI als;o han appUcd fur a 
renewal of the i^rant rb well nH for full suppDrt of the research 
beinf^ done by Dr. Norina Davles, IVlHl ellnicul p^yehologist 
who iH the diruetur of the 0V]0 prujoct. Accui-diiig to fodci^al 

Farent-niiii School Faces Fhmncia! Criois 



LUa Banvn iint! Pat KcfuuHly, teachers 
who hppu to niikh out thu ycnr 



Nfr.s, Friiiiccs Oliver who Is a 
coucernoil young inofhcr 



ERIC 
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Jiiiuiary-J'ubruaiy 1071 




In nursery rhooi, a big wodd for n liltlo 
child, a cnmernninn hn new cxpenenee 



rcgiilatiOnFi, the now grant will covi^r 
only half tlie operating expcnseB. The ■ 
refit iH to be rnade up of the comm unity 
and by fall tho coniniunity will be expec- 
ted to piek up th:e wliole tab. A balance 
of $1, SOO rcmaine on the small bufi leaBcd 
with OEO funds. If this can be paid, it 
svill belong to the co-op. 

The school is Luilquc in that it was 
started by black mothers with the stip-^ 
id at ion that it be open to all racoa. It 
is the only iiur.yei^y gchooi in the U,S* 
under OEO auspices initialed and oper- 
ated by parents from a minority group, 
The= school moved throe times before 
finding the cramped quarters it new 
shares with church groups, Ther^ is 
no hot water and without the 2-biirncr 
plate' they need, they cannDt heat food 
for the 30 youngsters who come lO the 
schooi five mornings a week. Th^re 
is a w^aiting ligt and some talk of ' 
(sec page 2) 




A II nun I Keporl 

The FociiiG Cciiiilers on Crucial Igsucjs 



, Following ifj a Hutninary of Ihc Aiiiiuul lU'iiorl of 
tim dirocior, ])v, John Boll. 

rHOOUAM: Tha j^Hnff iB now Invulvod in ^^0 prujf/ct?^. 
Tdm nrc in pruccrifu Four, cnri'i'Jd uvur tvuin IIHIO, 
aru £*tin to l.)c fiinfiL!{], Six.nc-w onoH ru'c in fiiKil 
sialics of develojjiiiunt ancl iiiiu- -v/iLli pi ulinj inary 
studios coinplclo, a tM/ ruady to be fundfHl. 

FUNDING: The? ntriff m now diracting pi upOBulH 
awiiy fi^oiit Nirvlll iril.u otlior fudci'ul a^;nncies and 
privaio funndation^. This is baitig done tu avuicl do- 
ppndenuG on any one ngtiuuy in this poi^iod of biid|jn- 
tni-y cuthaekB. Dc;^npitc \vido^^>^■tHld financial i c- 
IrGnclini cnt, tho probal)iUty of hiuOiug ft'onie of the 
iit'V/ly dpvoloi »ccl projjowals iw good. 

AD^IINiSTi^ATiON: The operRlious; of MHI have 
buun slrt^ain HncMh Now polieiciS for pyrsonnol, 
purchaoJng, prD[)crty liiaria^^cnuniti fiscaJ [^roce- 
ciui and grynLs and conti'acit innnugoniant have: 
bnnu inulituted. Higher ovc^riicad ratoa have been 
nGgot.ialDd wilh tlio go veiMiju ont and thc^ genoral 



iidiiiinlsi i'ativn hudgftt has bftc^n drastically roduced. 
Tiiti iieiiorasity of Mr, ICclwin Soipp, Jt\ , in pur- 
chasing] the? I'oi'Chsl Avenuo properly has cnablod 
MHI to liquiclate a dGfiaii carriud ovur from the 
i)r^?vi(3un adfnjnistration, 

PUTURE: Ab prograin plans arc implcmantod, the 
staff \vill bt! woidiing on ati isisue evuri more inipDi^'^ 
tant to man's survival thnn llie quality of his physi^ 
Cal Biii'roundings: nian'^ social CMivironnient--his 
ralationsliip with family, friends, associates and 
such inntitutionB as schools, churcdiciH, prisons^ 
corpoj'utions, unJona and gDvornmonL. Unlcfp^s he 
rnaHtai's Iho problem of cuatrolling population and 
living amieiably with othtrs, the tochnology dtn^el- 
opnd foj' cleaning ui^ the aij% the water and the 
^lums cannot be effective* Mill is dedicated to the 
awesome task of seeing that man aurvivus at peace 
with liiH fcllDv/^iTian and, consequently, in the se^ 
curity and conifoi^t of a pollution -free v,orld whose 
rDSDUrces arc used wisaly for the v/elfare of alL 



Dr, Nuriart Diivieis leads lo Iwo young Trie nds 



afternoon claisscs, but at tlic momont, such plans 
are uni'ealistic. Mothers conttibute one day a 
week for each child onrolled. SiKtecn of them are 
in class at Canada Cornm unity College so they can 
be certified as Joacliing assigtants in pre^school 
centers. Dr. Douglas Smith, Ph.D., on the Vet- 
erans ' Hospital staff, an MRl volunteer, is their 
instructor. 

At the last MR! board meeting, Mrs. Oliver 
.described the plight of the school and the threat to 
those who have been working so hard. For her, as 
for the other parents, this is a first venture into 
community action, "Like most quiet wotnon, she 
says, "I never thought what I did could matter to 
anyone else. But, I have found I have a voice and 
that what I do can be irnportant. Never again will 
I doubt myself as a person. " The mothers wel- 
CDine visits from the coinmunity* 



A Top Volunteer 
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hmVs VDluntGor of the 
Year is Mrs. George K, 
Turner (Joyce), niother to 
five, G3{-Wave lieutenant. ancl 
chaiiman of volunteerB. This 
group no sv numbers AB, In- 
cluding^ iv/o men. It is Joyce 
wiio organized the prograni 
in vvhieh responsibilities 
range f rom typing, covering 
the reception desk and acting 
P.B hostesses at the profess** 
ional luncheons to helping with the fund drive, news-^ 
lettar vv^riiing, press releaBea, and lecture series. 

Another of Joyce's involvements is the San 
Mateo County Service LGaguc where Robert Harri- 
son, director, describea her work as "tremendoua'L 
She is a Supportive friend to families of jail in_ma- 
i€.B and to women who have served sentences but 
are not on parole. She has also helped this orgari- 
iaation survey half- way ho usee for former prison^ 
era, ITer other lively interest.^ include the S* F* 
Symphony Association and the Foreign Exchange 
program at Stanford, Joyce had been a widow for. 
ten years wdien she met her husband, George^ 
through the mutual interest their teen-age son.^ 
had in surfing, To their marriage 3 1/2 years ago, 
w'cre added 4 children from his previous marriage, ' 
A special enthusiasm she and George share is 
traveling. In 1970 they were in Tahiti with their ; ;/ 
children and in Mexico twice. The year befox'e 
tiicy v/ent around the world, George, President of ' 
G, K* Turner, Associatee, Palo Alto, says of Ws. 
wife, "she is in love with life". 



APPEHDII IV^ 
EVALUATION INSTRUMENTS i 

A, Rating Scales* Child Status Rating Sheet (weekly) 

Behavior Change During Course of 
Preschool Attendance 



B, Inventory of Attitudes of Family Life 
and Children 



;XLD „ * TEACHER ___I5Aa'E_ 

T CI IILD'S STATUS: MTING SHEET 

Intellectual Bohavior ' 

^^^MMiM^^3}}MASX^ Child explores the environment, actively triea out 
equipment, seems eager to find out, 

Hy^h _ ^ , J'todc!ra.te_ _ _ __ _ 

Grasp of concepta: Cliild sGDmB to grasp quickly and readily nev; ideas , 
concepts J relatloiiBhlps . 

Good F ai r Poor 

3 ^ ^ ^ , ^ 2 ^ ^ ' 1 

C, Ability _t^ fjocus; Child has long attention spmi, focusos readily on task, 
equipiTiGnt, or activity of adult. 

Good . Fair _ 

3 ---------- - 2 ^ " i ' 

I^anguage 

Veirba].nesji: Cblld is tarkatlve-5 can use words to cKpress hiniself and his 
thoughts 5 and iimk^is demands verbally. 

High Moderate Low 

3 ^ 2 - 1 

Qualit y ^JV ertalness ; Use of long utteirances^ putting t^ords together in 
whole phrases or sentences, good construction and grammar, 

Good _ _ Fair Poor 

3 " ^ 2 ' ' i 

Ar tlc uiat ion i Child has good pronunciation 5 can form words clearly^ does not 
use baby talk. 

Good F air Poor 

j ■ - . 2 1 

Creativity 

Creativity ^ Child enjoys art activities ^ shows creative ability with artj 
blocks J dramatic play^ and other project. 

High Moderate ' - _ - - 

3^ 2 ^ ^ ^ 1 

Social Behavior 

tt* Passivity : Child tends to obseifve rather than participate, reacts little 

to stimuli, sho^v^s little initiative ^ is submissive, follows rather than leads. 

Very passive Mod erately Passive Not pa salve ■ 

I " """" 2 " . " r' 

I, ppmlnance * Child tends to boss , "mother" or dominate peers, imposes self on 
othersV demands' attention of adults, tries to control activities aggressively. 

Vgiry domineering Mode rately domineerihg Not dom ineering . 

Er|c" ■ ' 62 1^ 



CHILD'S STATUS: RATING SIIEKT^ p. 2 

Mli^&^^JiX.MSM^S^MBI!J^iS^ Child tends to defend his rights, act indGpendently ^ 
tako liiiulativej icad as well as follow his peers ^ but does not impose himself on 
others or dcmuind tha canter of attentloii. 

Mffh Mod erate Low 

• 3 " 2 ■ :^ " 1 

£ES5£J^ji9il* Child is coopcirative with adults and peers ^ tends to conform to 
reaaonablo demaadu of teachers and environment, 

.ifilK _ _ Modorate Low 



3 2 1 

^Bjl§SA^J'3M* Child tends to respond to adults and peers negatively^ defiantly j 
or in silonco suggestive of resistance* 

Vgyj^ J^-^-gative ModerateJ.y nep;gitive Not nefiative 

1 ^ ^2^ ^ 3 

Physical aggros sign i Child tends to assert his desires^ rights, and hostilities 
In a physicaliy aggressive manner^ — hitting ^ kicking, pushing ^ taking things # 

yery physically agg ressive Moderately phy, aRp;rB 8sive Low in aggression 

■ i" ■ " ^ ^ " "2 ■ "3 

N, VCThal agflresslon: Child tends to assert his desires, rights and hostilities in 
a verbally aggressive mannGr-^teaslngj shouting, rfimandlngs using profane or 
vulgar language, ■ . v 

Very verbally a.^Rr esslve Moderate ly varball y asa y^sslve Low in v, aggres s ion :S 

"l' ' ^ ■ ' ' ' " "1 . " " " " ^ ~ " " 3 " f 

Emotional Behavior 

0* Happiness : Child seems happy, relaxed j lacking in tenseness , content^ alert, smllii| 

Very happy_ Moderatoly happy Unhappy j 

3 2 1 ^ :■ 

Security : Child tends to feel secure, to be relatively undemanding of adults , 
inakes few bids f or . attention ^ affection^ approvalj, to act independently, (The 
converse is to tend to clings bid for attentionj react with jealousy when attention 
Is given to other children,) ; 

y_ _g_%pu _ _ Mod e r a t e 3.y secure ^ _______ ^ __ e cure 

S^5-BA ng._ B^e^ lia\^ ^^^ : Re_a^ 1 1 o ii t o S t r e_s s i ^ :? 

Notes rate the child on only one of the following three scales, whichever is 
HQ§ .t-_-g: PPX9^P^L^^_£^ child in describing his reaction to stress* >_j 

Aggressive or acting out response: tends to strike back at people or objects, 
reacting angrily or defiantly, 

Veg^ aggress Ivg Mpderately aggresglye 
la 2a 

Passive or withdrawal response: tends to react with silence, withdrawing, crying rl: 

or departing from scene, ':-M. 

"""■^^ _ . ' ■ 

Very passive Moderately passive -J:^ 

' 2p" " • 

Adaptive . response i tends to cope with stress constructively, neither striking 
out in anger nor withdrawing in anxiety but dealing with the problem at hand. 

A daptive 
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CinW) . „ . _ TEACHER RATER DATE 



, • liJillAVlOR GllANGE DURING COUUSE OF PRESCHOOL ATTENDANCES RATING SCALE 

Instructionr On the baBis of the teachcnrF^* ratings eacli v;eeks rate Qmh child 
on l\m amount: of chanoD In Dcic!) of thG folXowing general areas* Score as 
indicated I A^Ior tho moal: dimco dmm to 1 for tha leaBt change. If the 
data 'Lb inndiuiuatn for rating a child in n car tain arca^ indicate it with 
a dash (—) . 

XnteJJlGctujil: bGcaiaes note, c^xploratory ^ appears to grasp concapts and new ideas 
more readily , attDrition span Increases* 

No change- poe^siblGr 
Higli rating througli^ 

pi t t _a tjiondon ce _ _ M u eh ch c _Mpd e r a t e c h g a L i t^t 1^ ch ang^s No ^hang e Negative chang e 

- - ---- -- -^^^^^^ . . . _^ 

U* kS-ll^U^^Ci^* t£ilks more J longGr utterances ^ or better articulation. 

No change posBible: 
High rating through-^ 

G jit att cMUlance Much chaiiRa Modcr at:G ^hajige^^^ J chan^ ^g No ch aiiE g N^8,^_ttYff_ jSllggifi ^ 

5 ^ - - -^^^ - 3 - - 2 i b 

IIi# fire at ivi ty ; participates niore in art activitiea, bdcomes more creative in art 
and other projcicts including verbal rasponseSj becomes more productive. 

No change posBible: 
High ratiiig through-- 

out 5tJ^cyid/=nico Much chanp;e t^Ioderate chgnso Idttle. chaiij^e No chanp;Q Negative change 

- ~ ^ ' 3 2 : i 0" 

Sp c ia 3^ Bph ayio r : iinprovcs relationship a with peers and adults, becomes more 
cooperative^ is more adaptive in reaponding appropriately to social stiiiiullp 
GKpressGS himself inore easily and indGpandantly in interaction with others. 

No change poBsiblei 
High rating through-- 

out at t^jidancc. ^uch chatir^e Mo derate chjinge ^^^^L^ change No change N egative chan_g e 

r 4 3 2 ^ r " 0 

V, Eni otional ^ehavior ; le^irns to handle ewotlons more constructivGly ^ is happier^ 
more secure and relaxed j and more adaptive to stress* 

No change possible: 
High rating through- 

ou t^_at^t: e n d an c e j^^gfi, ^ S s Ho de r a t e ch ang e Li 1 1 le ch an g e_ N o _ cha:rige N eg a t Ive ch anj ge 

5 " I 3 ^ 2 1 0 
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INVENTORY 01^ ATTXTUDES OH LIFK AND CHILDREN 

Road Ctich of the sl:atetticn(:s below nnd th^ri rata thcin as follows s 

A a d D 

strni>{g.y mildly mildly strongly 

agree agroo dlsagtt'a dlafigreci 

Indlcatu your opinion by drav?lTig a circle around the "A" if you 
strongly agvaa ^ around the "a" if you mildly agree, around the "d-' if 
you mildly disagree^, and aroniid the "D" if you strongly disagree, 

There is no right or wrong anBxmx ^ bo answer accordirig to your 
own opinion* It ±b vory important to the titudy that all quGstions be 
ansv/ered. Many of the statcimants will aeam alike but all are necessary 
to sliow slight dif f e'ronces * 



A^ree Dlgafyree 

16 (84) A clu.ld who Is ''on the go" all the time A a d D 

will most lUmVy be happy, 

17 (74) Children Rhould be more considerate , A a d D 

of their mothars since their mothers 
suffer BO mud I for them* 

18 (9) Children will get on any woman's nerves A a d D 

If she baa to be Xflth them all day, 

19 (87) Sex is one ol the greatest problcama to A a d D 

be contended v?ith in all chlldrea. 

20 (4) Some childTOi are just so bad they must A a d D 

be taught to fear adults for their own 
good . 

21 (62) Children pesWr you with all their little A a d D 

upsets if you aren't careful from the first. 

22 (21) Children would be happier and better A a d D 

behaved If parents would show an Interest 
in their affairs, 

23 (56) Children should never learn things A a d D 

outside' tho^hoiiie which make thani doubt 

their pareiita* ideas, % 

24 (32) Mothers very often feGl that they can't A a d D 

stand their children a moment Iqiager, 



25 (45) The sooner li child learns tc walk the 
better he^s trained* 

m 



d D 



26 (37) Paraiits muct aarn iho. reitipGct of their 
chilcli'tm by the v/Dy thciy act* 

Z7 (25) A inothur bIiouIcI do bar bciBt to avoid 
aiiy diBanpoii^tinont: for hoi* child* 

28 (XIO) Tile re is usually some thing wrong with a 

child who a^ks a lot of questions nbout 
sex * 

29 '71) Parents Bhoulci know, better than to 

allow their children to be eKposctd to 
difficult situaitlons. 



30 (S/|) Cliildren v7ho are h&ld to firm rules grov7 A a d D 

up to be the best adults* 

31 t95) A good mother will find eriQugh social life A a d D 

within the family. 

3^. (13) One of the worst uhiiigB^ about taking care A a d D 

^ of a home is a woman feels that she can't 
get out. 

33 (97) Mothers sacrlficG almost all their own A a d D 

fun for their children. 

3^1 (70) A child's ideas should be seriously A a d D 

considered in making family decisions. 

35 (108) The trouble with giving attention to A a d D 

' children -s problems is they uaually just 
make up a lot of stories to keep you 
interested* 

35 (58) There is no good excuse for a child hitting A a d D 

another child* 

37 <22) Most children are toilet trained by 15 A a d D 

months of fige. 

38 <67) Parents v/ho are interested in hearing about A a d D 

their children's parties ^ dates ^ and fun^ 
help them grow up right. 

39 (89) A mother has a right to know everything goingA a d D 

on in her child's life because her child is 
part of her. 

40 (36) Uavlng to be with children all the time glvesA a d D 

a woman the feeling that her wings have been 
clipped* 
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41 (113) When you do things together^ cUilclren feel closa to A ci d D 

you and can talk aaaler. 

42 (109) Few iiicn roaliKa t:haf: a iiiath(?^- nGeclB sonio fun In life A a d D 

top . 

43 (79) TiiQ child should not ciuoEitlon the thinking of his A a d D 

parents, 

4^1 (57) A child soon learns that there Is no greater vjisdom A a d D 
than that of his parents, 

45 (93) When a child is in trouble he ought to know he won-t A a d D 

be punished for talking about it with his parents* 

46 (12) A child should be taught to avoid fighting no matter A a d D 

what happens * 

47 (20) A Tiiother should make it her business to know every^ A a d D 

thing her cliiLdrcn are thinking, 

48 (A) A child can probabj.y get a good Job If he''s willing A a d D 

to work hard even though he does not graduate from 
gh school* 



49 (B) Mo£jt inoLliGrg feel very contf or table when they go up to A a d D 

school* 

50 (C) A busy motlier docs not have time to read to her A a d D 

children* 

51 (d) The principal is an easy man to talk to, A a d D 

52 (E) A busy mother doesn't have time find out what her A a d D 

children are learning in school,' 

53 (r) Teacherdrnmow best about what a child should learn. A a d D 

54 (G) A child v7on't do any better in school even if his A a d D 

motlier looks at the papers he brings home from 
school. , 

s 

55 (II) Most parents are satisfied with the Public Schools, A a d D 

56 (1) It's iTiDxe important for a child to ,learn to do things A a d D 

with his hands than to read books, / 

57 (J) It's easy for a mother to get in touch with her ahlld's A a d D 

teacher, 

58 (K) Many important people never finished high school* A ad D 
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59 (L) There nothing a ttother can clo ^it% a child who A a d Hi^^ 

wants to quit idhQol« : . , 

60 (0) Few of ths thtogs you learn la higft school ara A a ,d ' ' 

really praatical after you grow u^p^ 

61 ( ) A parent can-t make a child do hc^fvork if ho A ^ A & 

doesiL*t pat* . V, 

62 (Q) If a Ghlld iB needed to help at it is all A « 4^ \'^i't^ 

right for the ^ild to miaa sdi^^i*. ' ' >^^f\^yT^0^'%^ 

63 (N) It-s not the JAirents' fault If ^ ^ild quits A # ' 



64 (R) If a child doe^itt't like school^ tn« way aa well quit A a d 1> 

when he la old enough* • - -,4. , ^ 

65 ( ) Some children are alwaye late jS^w school no matter A a d tt 

what the mother does. 

66 (S) It is not libportant for a girl to^ fflnlsh high ^ A a d ft- ^ 

school because whe will get rparvtaiS soon anyway.' -^^'i^Itl^ 

67 ( ) A mother can't be sure that a will go to Am d ft 

school once he leaves home in tfe^ (Mornings * 
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